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SUMMARY JUDGEMENT

Introduction

This document reports on the assessment of 21 academic degree programmes at the Rotterdam School
of Management (RSM). The assessment was undertaken as part of a broader exercise combining the
Continuous Improvement Review of RSM by AACSB with the assessment of programme quality
according to the NVAO framework for limited programme assessments. The Peer Review Team,
consisting of three AACSB volunteers, a Dutch academic expert, a student member and accompanied
by an NVAO-certified secretary, visited Rotterdam from 17 until 20 June 2018.

In the run up to the visit, the panel received information on both RSM and the degree programmes.
Moreover, supporting materials were available in the online base room. Right after the visit, the panel
received some complementary programme-specific information. The panel has made good use of these
materials and tried to have this diversity and wealth of information reflected in its report.

As both school and programmes were already accredited and aimed to maintain the AACSB quality
mark and obtain re-accreditation by NVAO, the materials and the discussions focused on recent
developments at school and programme level. The panel considers that since the previous accreditation
good progress has been made on all accounts. The panel’s judgements, overall and per standard, are
based on the perceived quality of the respective programmes at the time of the site visit. They do not
start from or take into account the judgements issued by the previous accreditation panel in 2012.

The panel appreciated the open atmosphere in the discussions. Throughout the visit and across all
programmes, the panel sensed a positive spirit among all interviewees, as well as a clear commitment
to RSM and its programmes. Faculty were passionate about their discipline, the courses they teach and
the programmes they relate to. Students felt part of the RSM community and were advocating strongly
for their programmes.

Standard 1 — intended learning outcomes

The recently formulated mission of RSM is very much present in the minds of the management, faculty
and students and is already finding its way into the research and education portfolio of RSM. It is likely
to permeate further in the objectives and curricula of the entire range of RSM (degree) programmes as
the mission statement is built on the inspiring framework of UN Sustainable Development Goals and
on values of responsible management education. The panel thinks highly of the international
dimension of RSM and its programmes that offer ample opportunities for international exposure to
Dutch and non-Dutch students alike. This international component is also reflected in the intended
learning outcomes of the respective programmes.

For each of the 21 programmes under review, the intended learning outcomes are sufficiently concrete
with regard to content, level and orientation. They address all competencies and fit the subject-specific
reference framework for the business and management disciplines. The educational goals per course
furthermore align with the overall programme outcomes. The panel believes on the basis of the
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extensive materials at hand that successfully passing the courses should lead to students realising the
end level of the respective programmes.

Several programmes are currently in a transition phase: intended learning outcomes are reformulated,
individual courses are substituted and learning goals of courses require further consolidation. The
panel welcomes these changes which it considers for the better. Nonetheless, the panel also sees room
for improvement in fine-tuning (even more) the intended learning outcomes and in incorporating the
newly formulated mission and values of RSM in the respective programmes.

In sum, the panel considers that each programme features sufficiently precise intended learning
outcomes regarding content, level and orientation of the knowledge, skills and attitudes to be acquired.
Notwithstanding the fact that certain programmes have more advanced than others in formulating up-
to-date ILOs that integrate the new RSM mission, the panel considers that all degree programmes are
of comparable quality with regard to the intended learning outcomes. The panel therefore judges that
standard 1, intended learning outcomes, is satisfactory across all programmes.

Standard 2 — teaching and learning environment

The panel considers that the teaching and learning environment for all RSM programmes under review
is highly adequate. The programme curricula are coherent in both content and structure and the changes
that are currently being contemplated or implemented will further enhance their relevance and quality.
The panel thinks highly of the Learning Innovation Team that supports these individual adjustment
and enhancement trajectories in a systematic and competent way. RSM is continuously improving the
quality of its educational programmes through its Assurance of Learning processes. Furthermore, the
panel is impressed with the way students are involved — and take responsibility - at all levels of the
school and in each programme.

Over the years RSM has been fine-tuning its educational philosophy offering students a combination
of knowledge-based and problem-based learning. The curriculum and the courses are academically
oriented without relinquishing students’ exposure to the professional field. RSM programmes feature
adequate admission and selection criteria. The pre-master programmes, moreover, prepare students
with other educational backgrounds to enter MSc programmes at par with their RSM peers. The panel
welcomes the efforts of all stakeholders concerned to make and keep the curriculum feasible. Measures
that enhance study success, such as the harmonisation of the MSc thesis trajectory and MSc
programme-wide agreements on thesis counselling, are examples of good and impactful educational
practice.

According to the panel, RSM has at disposition sufficient and properly qualified staff to deliver the
programmes. While staff is increasingly becoming international, the school is aware that it has to
deliver in terms of gender diversity. Further to comments from both students and thesis experts, the
panel urges programme directors to investigate and monitor how all (and not merely most) lecturers
and thesis coaches can live up to the expectations with regard to counselling and feedback.
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The facilities at RSM are up to standard and enable students to achieve the learning outcomes. The
panel observed that the services of the RSM Career Centre reflects the school’s orientation on the
professional world.

In sum, the panel considers that the teaching and learning environment for all programmes under
review is adequate. Overall, the design and contents of the curriculum, the quality and quantity of the
staff and the education facilities at RSM enable students to reach the intended learning outcomes of
their respective programmes. As a result, the panel issues a positive judgement on standard 2 for all
programmes. Based on the programme-specific information in the Self-Assessment Reports and the
discussions on site, the panel considers that the quality of the teaching-learning environment is beyond
mere satisfaction in the case of four MSc and three MBA programmes: Global Business and
Sustainability, International Management (CEMS), Management of Innovation, Marketing
Management, full-time International MBA, Executive MBA and Executive One MBA. The panel
judges these seven programmes to be “good” because each and every aspect of the teaching-learning
environment is developed to a particularly high level of quality.

Standard 3 — student assessment

The panel considers that both RSM in general and the individual programmes in particular feature an
adequate system of student assessment, which is largely based on policies, regulations and quality
assurance provisions at school level, with little individual variety across programmes. The materials
and discussions have demonstrated that across courses and programmes, there is transparency with
regard to the assessment methods and the assessment criteria of individual courses. The panel thinks
highly of the role of the Examination Boards and the expertise of their individual members. They play
an important role in setting the assessment scene and in safeguarding the quality of examinations.

Following the report of the thesis committee and the discussions on site, the panel considers that RSM
has an adequate thesis assessment system in place featuring several common provisions across
bachelor and master programmes, respectively: the thesis trajectory is clearly outlined, thesis
assessment is based on a well-structured grading protocol, and there are mechanisms in place to
monitor thesis quality. Nonetheless, the panel sees room for improvement in the way assessors provide
insightful feedback on their scores and demonstrate that the joint assessment is the result of two
independent reviews. While certain programmes and certain assessors are better than others in
providing insightful and independent feedback, the panel urges RSM to increase transparency in the
reporting process: the panel does not question the validity of the score but the accountability of the
exercise towards an external body such as the thesis committee.

In sum, the panel considers that assessment is getting the attention it deserves at RSM through adequate
policies, good quality exams, decent thesis assessment systems and capable Examination Boards.
Notwithstanding the fact that thesis evaluation forms have been completed to various extents of
comprehensiveness across individual programmes, the panel considers that all degree programmes are
of comparable quality with regard to assessment. As a result, the panel judges that standard 3,
assessment, is satisfactory across all programmes.
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Standard 4 — achieved learning outcomes

RSM has adequate tools and methods in place to assess whether the intended learning outcomes of its
programmes are being achieved. Moreover, it uses a variety of instruments to monitor the relevance
of its programmes and the quality of its graduates on the labour market.

The quality of the thesis is an important indicator for measuring the achievement of the programme
learning outcomes. Based on the thesis committee report that covered 265 final products across all 21
degree programmes, the panel considers that the quality of the thesis is particularly adequate in all
programmes and even surpasses generic quality standards in several cases. It is a particularly strong
point that each thesis was considered of sufficient quality and that thesis experts did not have a single
doubt on the threshold quality for a pass. The panel therefore concludes that students who pass the
thesis achieve the intended learning outcomes and are therefore entitled to graduate.

The individual assignments in the MBA programmes are of acceptable quality and therefore it is fair
to assume that MBA graduates are likely to have achieved the intended learning outcomes. Evidence
for this assumption can also be found in the panel’s consideration that each and every aspect of the
three MBA curricula is of particularly good quality (and thus likely to lead to a positive outcome) and
in the fact that graduates are successful in boosting their professional career because of these
programme. However, the panel has doubts on how the achievement of the intended learning outcomes
is measured and on the choices each MBA programme makes regarding the combination of
assignments that should reflect the end level. The panel therefore recommends the MBA programmes
to review their current approach and to consider identifying a more coherent package of products that
reflects the end level of the programmes.

The extensive written materials and the interesting discussion with alumni have convinced the panel
that across all programmes, graduates move on swiftly to the labour market or to a follow-up study:
the study period at RSM is preparing students adequately for a professional career.

In sum, the panel considers that across all programmes under review, students who pass the thesis
invariably achieve the intended learning outcomes and are therefore entitled to graduate. According to
the panel, bachelor graduates are properly qualified for a follow-up study, while master students
dispose of the competencies to find a relevant position on the labour market. As a result, the panel
issues a positive judgement on standard 4 for all programmes. The report of the thesis committee
indicated that the thesis quality — and thus the degree to which the learning outcomes have been
achieved — is beyond mere satisfaction in the case of two BSc and eight MSc programmes: Business
Administration, International Business Administration, Accounting and Financial Management,
Master in Management, Business Information Management, Finance and Investments, International
Management (CEMS), Marketing Management, Organisational Change and Consulting and Strategic
Management. The panel therefore judges the achieved learning outcomes of these programmes to be
‘good’.
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Overall appreciation

Based on the information provided and the discussions during the visit, the panel considers that all
programmes meet the quality requirements on each of the four standards. The panel therefore issues a
positive advice to NVAO on the quality of the 21 programmes submitted for programme accreditation.

In the case of several programmes, the panel concludes that the quality of either the teaching-learning
environment (standard 2) or the achieved learning outcomes (standard 4) is beyond mere satisfaction.
Moreover, two programmes stand out as they are of particular adequacy in terms of intended learning
outcomes (standard 1) and student assessment (standard 3), as well as strong in terms of teaching-
learning environment and achieved learning outcomes. The panel therefore judges the overall quality
of the MSc International Management (CEMS) and the MSc Marketing Management to be good.

The chair and the secretary of the panel hereby declare that all panel members have studied this report
and that they agree with the judgements laid down in the report. They confirm that the assessment has
been conducted in accordance with the demands relating to independence.

On behalf of the Peer Review Team,

Gonzalo Garland Mark Delmartino
Chair Secretary

Date: 20 September 2018
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Overview of judgements
Standard 1 Standard 2 Standard 3 Standard 4
Intended Teaching Student Achieved Overall
Learning Learning Learning judgement
: Assessment
Outcomes Environment Outcomes
BSc. Bedrijfskunde (Business Administration) satisfactory satisfactory satisfactory good satisfactory
BSc. International Business Administration satisfactory satisfactory satisfactory good satisfactory
MSc. Business Administration — track
Accounting & Financial Management satisfactory satisfactory satisfactory good satisfactory
MSc. Business Administration — track Master in
Management satisfactory satisfactory satisfactory good satisfactory

MSc.

Business Administration — track

part-time master Bedrijfskunde

satisfactory

satisfactory

satisfactory

satisfactory

satisfactory

MSc. Business Information Management satisfactory satisfactory satisfactory good satisfactory
MSc. Finance and Investments satisfactory satisfactory satisfactory good satisfactory
MSc. Global Business and Sustainability satisfactory good satisfactory satisfactory satisfactory
MSc. Human Resource Management satisfactory satisfactory satisfactory satisfactory satisfactory
MSc. International Management (CEMS) satisfactory good satisfactory good good

MSc. Management of Innovation satisfactory good satisfactory satisfactory satisfactory
MSc. Marketing Management satisfactory good satisfactory good good

MSc. Organisational Change and Consulting satisfactory satisfactory satisfactory good satisfactory

MSc.

Supply Chain Management

satisfactory

satisfactory

satisfactory

satisfactory

satisfactory

MSc.

Strategic Entrepreneurship

satisfactory

satisfactory

satisfactory

satisfactory

satisfactory

MSc.

Strategic Management

satisfactory

satisfactory

satisfactory

good

satisfactory

MSc.

Corporate Communication

satisfactory

satisfactory

satisfactory

satisfactory

satisfactory

MSc.

Maritime Economics and Logistics

satisfactory

satisfactory

satisfactory

satisfactory

satisfactory

Executive MBA

satisfactory

good

satisfactory

satisfactory

satisfactory

International full-time MBA

satisfactory

good

satisfactory

satisfactory

satisfactory

Global Executive One MBA

satisfactory

good

satisfactory

satisfactory

satisfactory
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INTRODUCTION

This document reports on the assessment of 21 academic degree programmes that are currently offered
by the Rotterdam School of Management (RSM) at the Erasmus University Rotterdam (EUR). The
assessment was undertaken as part of a broader exercise combining the review of programme quality
according to the NVAO framework with a Continuous Improvement Review of the entire School by
the Association to Advance Collegiate Schools of Business (AACSB). This combined assessment is
organised in line with the April 2015 AACSB-NVAO Agreement of Cooperation and constitutes the
sixth visit in which Dutch Business Schools and their programmes are assessed in accordance with
both AACSB and NVAO quality standards. The programme-related findings and considerations are
addressed in this report; the observations that pertain to the AACSB standards are laid down in a
separate report.

Panel composition

The assessment was performed by a so-called Peer Review Team (PRT), a panel consisting of three

AACSB volunteers, a Dutch academic expert and a student member. The panel that visited RSM and

issued the judgements on all standards and programmes, consisted of:

e Gonzalo Garland, Vice President External Relations IE Business School Madrid, chair

e Charles Whiteman, Dean Smeal College of Business, Pennsylvania State University, USA

e Eugene Anderson, Dean Whitman School of Management, University of Syracuse, USA

e Winfried Ruigrok, Dean Executive School of Management, Technology & Law, University of St.
Gallen, Switzerland

e Anne-Lieke van Zwieten, University of Amsterdam, student-member

The PRT was accompanied by Mark Delmartino, an NVAO-certified secretary who also liaised
between the panel and RSM. All members and the secretary signed a statement of independence and
confidentiality. In the run-up to the visit two panel members cancelled their involvement for reasons
of force majeure. Initially the Dutch academic expert on the PRT would be different from the Thesis
Committee chair. When the expert renounced, the thesis committee chair accepted to join the panel.
One of the AACSB volunteers was replaced two weeks prior to the site visit. The NVAO eventually
approved the panel composition in June 2018. Annex 2 contains the curricula vitae of the panel
members.

Working method of the panel

In the run-up to the visit, the RSM policy director and policy advisor were in contact with the PRT
chair and the panel secretary to work out the programme of the sessions and agree on the materials to
be made available. In order to allow the panel to prepare for its tasks, RSM produced 22 documents
for this combined accreditation: one Continuous Improvement Review (CIR) report addressing the
issues covered by the AACSB standards for business schools that already hold AACSB recognition;
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and 21 Self-Assessment Reports (SAR) - one per programme envisaging re-accreditation - structured
along the four NVAO standards for limited programme assessment.

Prior to the site visit, a briefing session was organised for the PRT: the AACSB volunteers and the
Dutch academic expert called in for this teleconference session organised at the AACSB office in
Amsterdam on 14 May 2018, while the student member and the panel secretary attended the session
on site. In the briefing, the specific character of this combined accreditation exercise was presented, as
well as the particular perspectives of the AACSB continuous improvement review and the NVAO
limited programme assessments.

The panel visited Rotterdam from Sunday 17 until Wednesday 20 June 2018. On Sunday afternoon,
the PRT had an internal discussion. At this meeting, panel members discussed their initial findings at
the level of the school (AACSB) and of the programmes (NVAO), as well as the key issues they wanted
to raise with the different stakeholders during the site visit. In order to fit all components that are
customary in AACSB and NVAO reviews, some sessions were run in parallel. In order to dedicate
sufficient attention to individual programmes, a total of nine sessions were held with management,
lecturers and students of bachelor, master and post-experience programmes. The site visit programme
also featured an open consultation hour; eventually nobody made use of this opportunity. At the end
of the site visit, the PRT chair and the Dutch expert member presented the main findings of the panel
to the management of the School and to the academic and executive directors of the programmes. A
detailed overview of the site visit programme is provided in Annex 3.

After the site visit, the secretary wrote a draft version of this report and circulated it to the panel for
review and feedback. The comments of the panel members were incorporated in a pre-final version,
which was validated by the chair. This final draft was sent to RSM for a check on factual errors. The
feedback from the institution was discussed in the panel that modified the text where it thought this
was appropriate. The chair then established the final version of this report.

Assessment framework

RSM currently operates 27 degree programmes and numerous open and custom executive
programmes. In the framework of this joint accreditation, the PRT assessed the quality of 21
programmes, three of which are operating under one CROHO code as MSc Business Administration.
In this report the programmes are clustered in three groups: (i) bachelor programmes, (ii) master
programmes, and (iii) post-experience MSc and MBA programmes. Moreover, RSM offers a Dutch-
language and an English-language pre-master programme in Business Administration to prepare
students for an MSc education at RSM. The administrative data on the programmes are presented in
Annex 1.

In order to establish the quality of each programme under review at RSM, the panel has followed the
assessment framework for the higher education accreditation system of the Netherlands, which is
described in the NVAO publication of September 2016. Given that EUR successfully completed the
institutional audit and RSM holds accreditation for all degree programmes, the panel was guided by
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the framework for limited programme assessments that focuses on the quality achieved. Programmes
must demonstrate that their educational practices meet four standards: (1) intended learning outcomes,
(2) teaching-learning environment, (3) student assessment, and (4) achieved learning outcomes. For
each programme, the panel has given a substantiated judgement per standard on a four-point scale:
unsatisfactory, satisfactory, good or excellent. The panel subsequently issued a substantiated final
conclusion regarding the overall quality of the programme, on the same four-point scale.

Thesis committee

The NVAO standard on achieved learning outcomes has been tested by examining a sample of theses.
Such thesis review is not part of the AACSB accreditation exercise. This task was therefore outsourced
to a thesis committee of seven academic experts:

e Winfried Ruigrok, University of St. Gallen, chair

e Bert De Reyck, University College London

e Anne-Wil Harzing, Middlesex University Business School

e Nancy Huyghebaert, KU Leuven

e Kjell Jorgensen, Norwegian Business School

e Mette Morsing, Copenhagen Business School

e Hans van Trijp, Wageningen University

Short CV’s are provided in Annex 2. The chair of the thesis committee was the Dutch academic expert
member of the peer review team. The panel secretary also supported the work of the thesis committee.
The methodology adopted for this review is presented in the General Findings section of the report.
The theses were selected per programme and allocated according to the expertise of the individual
expert. The experts reviewed and reported on the quality of the theses and of the thesis evaluation prior
to the site visit. On the basis of their feedback, the panel secretary drafted a note on the findings and
considerations of the thesis committee in general and for each programme individually. The PRT
verified these considerations on site and issued its judgement on the basis of the findings of the thesis
committee and the discussions during the site visit.

Quality of the materials

RSM holds NVAO accreditation for all degree programmes and the Rotterdam School of Management
has been AACSB accredited since 1998. The reports to the panel are somewhat different from what
has been customary until now as RSM has paid attention in each report to both accreditation
approaches: the AACSB report for instance gives not only an overview of the continuous improvement
journey of RSM since the previous PRT review in 2012, but also offers insights in the combined peer
review processes at both school (AACSB) and programme (NVAO) level. Moreover, each programme
submitted for NVAO accreditation is described extensively in the respective SARs, while the CIR
report also includes RSM-wide information and reflection on the programmes to be re-accredited.
Similarly, sections of the programme SARs contain references to Assurance of Learning approaches
that are typical for AACSB reviews. Furthermore, policy documents and materials such as the
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Teaching and Examination Regulations, the description of curriculum components and examples of
assessment materials were made available in the digital base room hosted by RSM. The materials
which the PRT studied in the framework of this joint accreditation exercise are listed in Annex 4.

Overall, the PRT has received ample information on the school and its programmes. However, the
materials were submitted much later than initially announced: a pre-final digital version of the 22
CIR/SAR reports was sent to the PRT about a month before the site visit, while the expert, student and
secretary received hard copies of the final versions (less than) a week before the visit. Although the
panel certainly appreciated the efforts of RSM to include in its reports information on the combined
AACSB and NVAO peer review processes and to have individual reports for each programme, these
SARs contained little programme-specific information on staff. Moreover, the panel noticed on site
that several programmes were in a transition phase and that - although RSM had provided accurate
information on each curriculum for reference year 2016-2017 - in some cases new courses had been
added or removed since. During the site visit, the panel therefore asked RSM for additional
programme-specific information on staff and on recent curriculum adjustments.

Furthermore, when selecting the thesis samples per programme the thesis committee chair and panel
secretary were informed by RSM that student numbers for most programmes had been encrypted in
order to ensure full anonymity. While thesis committee members received theses that fulfilled the
requirements in terms of scoring, it proved not possible for the committee to establish whether it was
actually reviewing the theses it had selected. The thesis committee chair had informed RSM about this
inconvenience at the end of April. RSM proposed that its auditor Deloitte would conduct an external
audit of the encryption procedure in order to take away the uncertainty. However, such audit was only
performed after the panel secretary reminded RSM on 14 June. The audit report was submitted early
July.

Although the PRT was eventually — after the site visit - in a position to issue motivated judgements on
all standards and programmes, the above-mentioned flaws could and should have been avoided
according to the panel. These administrative issues, however, have not impacted on the panel’s
judgement.

Profile of the institution/school

According to the CIR report, Erasmus University Rotterdam (EUR) was founded in 1913 under the
name of “The Netherlands School of Trade and Commerce”. Today EUR is one of the 13 public
research universities in the Netherlands and an international knowledge institute for critical thinking
and academic training. Education and research focus on three domains: (i) economics & management;
(if) medicine & health sciences; (iii) law, culture and society. EUR has 8 academic units, known as
Schools or Faculties, and two campuses in Rotterdam: one for the Erasmus Medical Centre and one
for the other schools, Woudestein campus.

The Rotterdam School of Management (RSM) is by far the largest unit on campus and represents about
one third of EUR’s total student number. RSM has an operating budget of over 70m Euro per year,
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600 employees (faculty and staff), and 6200 enrolled students. Annually over 2200 participants are
enrolled in the executive programmes. RSM has 36000 alumni worldwide.

The domain of business and economics is covered by RSM and the Erasmus School of Economics
(ESE). Together they pursue research in the field of business and management as part of the joint
Erasmus Research Institute of Management (ERIM). Over 350 researchers are currently attached to
ERIM, which is responsible for organising RSM’s research programmes and doctoral programme.

At the time of the previous accreditation visit, RSM had developed a strategy for the years 2013-2018
featuring four strategic priorities to sustain and improve RSM’s position as a top European business
school: (i) optimisation of the educational portfolio; (ii) strengthening the impact of research; (iii)
leverage corporate and alumni relations; and (iv) forging a One School mind-set. Since education is at
the heart of RSM’s business model, optimising its educational offering and delivery is critical to
RSM’s future. The optimisation takes place simultaneously along various dimensions, including the
programme portfolio, the curriculum, the delivery format, the faculty, revenue generation and quality
of students admitted to the programmes. This strategic cycle is currently closing and RSM began the
process of rethinking its mission and strategic plans in 2017.

At the time of the current visit and report, towards the very end of the academic year 2017-2018, RSM
had launched a new mission statement - “we are a force for positive change in the world”- and was
about to set new strategic priorities that will lead the school into 2020 and beyond. According to RSM
management, the new mission impacts on both curricula and research as RSM wants to put more
emphasis on character building, on positive goal-setting and on the notion of responsible research and
innovation. Alongside the new mission, RSM has developed new values to guide the school: RSM
aims to help, educate and prepare students, academics and people in business to become critical,
creative, caring and collaborative thinkers and doers. Both mission and values are inspired by the
United Nations Sustainable Development Goals, which provide a framework for advancing the mind-
set and capabilities of students, staff and faculty, so that these goals will be embedded in the research,
education and services of RSM.
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PROGRAMME ASSESSMENTS

This report covers the assessment of twenty-one bachelor, pre-experience and post-experience master
programmes, undertaken in the framework of the joint AACSB-NVAO accreditation visit. The
AACSB accreditation looks into the performance of the entire Rotterdam School of Management.
RSM having obtained initial AACSB accreditation already in 1998, the purpose of the current visit
was a so-called Continuous Improvement Review establishing to what extent RSM had made progress
on a number of issues and deserved maintaining the AACSB quality mark for another five years. All
degree programmes under consideration were at the same time submitted for re-accreditation by
NVAO. As aresult, the reports for both AACSB (Continuous Improvement Review report) and NVAO
(Self-Assessment Reports for limited programme assessment), as well as the discussions on site
focused on achieved quality and on recent developments at school and programme level.

The underlying report issued by the Peer Review Team, which RSM will submit to NVAO as part of
the accreditation process, takes on board some of the findings and considerations which the panel
issued for the purpose of the AACSB accreditation but are also relevant at programme level and for
NVAO standards. Moreover, some issues regarding the four NVAO standards are addressed
consistently in each of the programmes. Hence the organisation of this report in two sections: (i)
general findings and considerations that apply across all programmes are presented per standard; (ii)
specific findings are clustered per programme type (bachelor, master, post-experience degree) and
described per programme, including the panel’s considerations and judgements on each programme.

General Findings and Considerations

Standard 1: intended learning outcomes
The intended learning outcomes tie in with the level and orientation of the programme; they are geared
to the expectations of the professional field, the discipline, and international requirements.

Mission, vision and values

At the start of the academic year 2017-2018, RSM launched a new mission statement - “We are a force
for positive change in the world” - and developed new values to guide the school: RSM is supporting
students, academics and people in business to become critical, creative, caring and collaborative
thinkers and doers. The panel gathered from the discussions on site that both mission and values are
inspired by the United Nations Sustainable Development Goals (SDGs). RSM is producing a series of
learning modules to increase student awareness on these SDGs featuring insights from research and
practice, and showing how the SDGs are related to management, science and business.

As far as education is concerned, RSM aims “to equip students with the knowledge, skills and attitudes
needed to become active agents for positive change by fostering inclusive and responsible business
around the world.” The panel noticed from the written materials and the discussions on site that this
vision on education in general, as well as on student learning and faculty teaching in particular, is well
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aligned with the values of the new mission. Discussions with management and research representatives
showed that on the one hand, the mission and the values of RSM are new in their formulation: as a
result of the new mission, one learning objective — on sustainability, in terms of the SDGs - will be
added to the programmes; within the respective curricula more attention will be given to character
building (attitude) and to values of responsible management education. On the other hand, they
emphasised the notion of continuation, i.e. the strategy and the goals of the School build on previous
choices in both education and research. For example, RSM has been pursuing already for some time
activities in social responsibility, sustainability and ethics. These activities are guided by six Principles
of Responsible Management Education and the UN SDGs.

On a similar note, RSM interviewees dealing with research indicated that responsibility and
sustainability-related issues have increasingly enriched RSM’s portfolio of activities in its research as
well as in its teaching. The panel understood that features such as societal relevance, impact and
integrity of research have always been present among RSM researchers and departments and thus that
RSM’s strategic goals and vision on research very much align with the new RSM mission statement.

Internationalisation

The panel observed from the written materials and the discussions that the international character of
RSM is often referred to as a particular strength of the school. In fact, internationalisation policies have
been part and parcel of its operations and RSM has built a solid reputation as international business
school. The panel learned that RSM participates — and does quite well - in international accreditations
and rankings and that the school is an active member in several prominent international networks.
Moreover, RSM has built an extensive student exchange partner network and is active in recruiting
students and faculty abroad. According to the CIR report, more than 100 nationalities work and study
together on campus, and 22% of students and 32% of faculty are international.

The exact composition of the student cohorts will be mentioned per programme in the specific findings
section. However, the panel observed that almost all RSM programmes have a strong international
profile: in fact, only two out of the 21 programmes under review are offered in Dutch and students in
these ‘local’ programmes indicated that they are also exposed to the international dimension of
business and management. Moreover, Dutch and non-Dutch students in English-language programmes
applauded the international dimension in the curricula and the international culture of the School.

Intended Learning Outcomes

Each programme under review features a set of intended learning outcomes (ILOs). These ILOs have
been developed taking into account the Framework for Qualifications of the European Higher
Education Area (2005) in order to allow for international transparency, recognition and mobility of
learners and graduates. This means that the ILOs of every RSM programme under review reflect what
learners should typically achieve by the end of a bachelor or master programme.

18



Rotterdam School of Management, Report on Programme Assessments

As far as the domain specific components of the ILOs are concerned, RSM programmes follow the
EQUAL Guidelines (2010), an agreement among European higher education related institutions on
common standards for business and management programmes. They describe the areas of knowledge,
understanding and skills students should be able to demonstrate after completing a bachelor or master
programme. The panel has looked into the EQUAL Guidelines for undergraduate degrees in general
business and management and for MBA degrees. Both documents provide guidance with regard to
titles, characteristics and categories, student admissions, duration, competencies (knowledge and
understanding, skills), practical application, international perspective, and assessment. The RSM Vice-
Dean for Education indicated during the visit that Dutch higher education institutions have contributed
considerably to developing the EQUAL guidelines, which apply to general business and management
programmes; more specialist degrees that concentrate on a particular function of the business sector
refer to — and translate - the qualifications of the Dublin Descriptors for their specific degree.

The panel observed in the Self-Assessment Reports (SAR) that each RSM degree programme features
intended learning outcomes, whereby each set of ILOs is matched to the international standards of the
Dublin Descriptors. This is demonstrated in a matrix combining ILOs and Dublin Descriptor
qualifications. Furthermore, the panel noticed that the learning outcomes cover the entire span of
competencies students are expected to demonstrate by the time of graduation: each set of learning
outcomes is therefore - explicitly or implicitly - subdivided into content related (domain specific
knowledge), skills related (academic and managerial skills) and attitude related aspects (such as ethical
values, intercultural perspectives).

Moreover, the panel learned that each programme has formulated educational goals (also called
learning objectives on course level) indicating in what way each course contributes to the realisation
of the learning outcomes of the programme and, vice versa, how the learning outcomes are embedded
in the respective programme curricula. This is further evidenced by the fact that each SAR contains a
matrix showing the relation between the programme level ILOs and the constituent courses and their
respective educational goals.

While ILOs are stated objectives that students should attain by the end of their programme, these
learning outcomes are subject to adjustment over time. In fact, programmes review regularly if the
ILOs are still relevant to the current context of the discipline, professionally as well as academically.
The panel was informed that since the previous accreditation visit, nearly all programmes have re-
assessed their ILOs as part of an ongoing learning innovation process. Some have renewed their ILOs,
other programmes are in the process of restructuring or reformulating the intended learning outcomes,
and still other programmes are likely to start such review taking into account the new mission and
vision of RSM.

At the time of this assessment visit, several programmes had modified the structure and/or formulation
of their ILOs: in order to demonstrate these adjustments to the panel, both previous and current ILOs
are included in the respective SAR. The changes at programme level, their degree of alignment with
the educational goals at course level, and the panel’s opinion on the adjustments will be reported in
the programme specific section of this report.
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General considerations

The panel considers that the mission of RSM is very much present in the minds of the management,
faculty and students and is already finding its way into the research and education portfolio of RSM.
This uptake is a strong point as the mission is newly formulated. According to the panel, the mission
is likely to permeate further in the objectives and curricula of the entire range of RSM (degree)
programmes as it is built on the inspiring framework of UN SDGs and on values of responsible
management education.

The panel thinks highly of the international dimension of RSM and its programmes that offer ample
opportunities for international exposure to Dutch and non-Dutch students alike. This international
component is also reflected — understandably to various extents - in the intended learning outcomes of
the respective programmes.

The panel considers that for each of the 21 programmes under review, the intended learning outcomes
are sufficiently concrete with regard to content, level and orientation. They address all competencies
and fit the subject-specific reference framework for the business and management disciplines.
Moreover, in line with this standard that looks at intended learning outcomes, the panel finds that
overall, the course goals and the programme goals are aligned; the extensive documentation therefore
suggests that successfully passing the courses should lead to students realising the end level of the
respective programmes.

The panel observed that several programmes are currently in a transition phase following internal and
external reviews. These (intended) changes are for the better. Nonetheless, the panel considers that in
several cases there is room for further improvement in fine-tuning the formulation of the intended
learning outcomes and in aligning these with the educational goals at course level and with the newly
formulated mission and values of RSM. The individual state of programme advancement will be
described in the programme specific section of this report.

Conclusion

In sum, the panel considers that for each programme under accreditation, the intended learning
outcomes are sufficiently concrete with regard to content, level and orientation. They address all
competencies and fit the subject-specific reference framework. Notwithstanding the fact that certain
programmes have more advanced than others in reflecting the new RSM mission in their objectives,
the panel considers that all degree programmes are of comparable quality with regard to the intended
learning outcomes. As a result, the panel judges that standard 1, intended learning outcomes, is
satisfactory across all programmes.
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Standard 2: teaching-learning environment
The curriculum, the teaching-learning environment and the quality of the teaching staff enable the
incoming students to achieve the intended learning outcomes.

Programme

RSM is a full service business school, offering programmes at BSc, MSc, MBA, PhD and executive
level. Among the 27 degree programmes on offer, 21 are addressed in this accreditation report, divided
in three clusters: two bachelor programmes, fourteen pre-experience master programmes and five post-
experience MSc / MBA programmes. The discussions on site with management, faculty and students
were organised around these clusters and the next chapter on programme-specific findings is also
structured in this way.

The panel observed that all programmes in this review have been running for quite some time and have
been part of at least one previous NVAO accreditation round, possibly under a different name.
According to an overview in the CIR report, RSM started offering the international full-time MBA
programme way back in 1987 while the most recent programme under review is the Master in
Management track, which runs since 2012. Two programme tracks/variants were set up in the past few
years: the MSc Finance and Investments programme now features an Advanced track and the
Executive MBA programme currently offers a similar programme in Cologne, which has been
accredited in Germany by AQAS. Following its initial accreditation by NVAO, a new executive master
programme was added to the RSM portfolio in 2017.

Each degree programme is managed by an Academic Director who develops the programme in terms
of profile, content, quality, delivery and assessment. Academic Directors cooperate with Executive
Directors who are in charge of the operational management of a programme or cluster of programmes.
During the visit the panel spoke to most academic and executive directors and noticed that they are
dedicated academics and professionals who are good advocates of their respective programmes and
play an important role in developing and maintaining programme coherence and quality.

In line with Dutch legal provisions, the BSc programmes are three-year full-time programmes and
amount to 180 ECTS. The particularities of each programme will be addressed in the programme-
specific section of the report. Notwithstanding the difference in name and target group (one focused
on a Dutch audience, the other featuring more international and intercultural components targeting
both Dutch and non-Dutch students), both programmes have a similar set-up. The panel gathered from
the discussions that several courses have a common core but are taught in Dutch in the Business
Administration programme and in English in the International Business Administration programme.
The similarity is likely to increase as of 2019-2020 when the changes foreseen in the framework of the
so-called Boost-the-Bachelor initiative will be implemented. Currently, both BSc programmes offer
little room for specialisations or electives: the first two years are fully packed with core courses and
only during the first trimester of the third year, students can tailor a 20 ECTS block of courses to their
liking by going on a study period abroad, performing an internship or attend a set of elective courses
at RSM, EUR or another Dutch university. The thesis trajectory in the second and third trimester of
the last year consists of a combined research project and bachelor thesis of 12 ECTS during which
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small groups of three students go through the different phases of research together with ample
guidance, supervision and feedback from an instructor. They prepare several assignments that
culminate in a group thesis with individual components but joint responsibility.

Most pre-experience master programmes under review are one-year full-time programmes of 60
ECTS. The panel noticed that their curriculum structures are quite similar and consist of domain-
specific core courses (around 22 ECTS), electives (usually 18 ECTS), a research methodology course
(4 ECTS) and a master thesis (16 ECTS). Very often the core (compulsory) courses and the research
methodology are taught during the first half of the year, while elective courses and the thesis are
planned in the second half. Again, the particularities of each pre-experience MSc programme will be
covered in the programme-specific section of the report. The panel was informed that over the past
few years, the thesis trajectory was harmonised across all pre-experience master programmes. Since
2013-2014 RSM is using a thesis online platform (TOP) to support the thesis process. Students submit
the final version of the research proposal and the thesis to TOP, while coaches and co-readers
(dis)approve the documents and provide feedback on their appreciation in TOP; after the thesis
defence, the final assessment and grading is recorded in TOP. As of 2018, a plagiarism scanner will
be integrated in TOP. The panel understood from the discussions on site that TOP is used widely and
that RSM was successful in making the thesis trajectory more transparent and coaching more efficient.
Moreover, the new coaching procedures that accompanied the introduction of TOP have reduced the
average time for students to complete the thesis.

The cluster of post-experience programmes consist of three MBA programmes and two MSc
programmes that require some years of relevant work experience. Each programme has its own
particular curriculum structure, which will be covered in the programme-specific section.

Teaching philosophy

The didactical concept of the bachelor programmes is to teach critical thinking alongside the skills and
knowledge that are needed to turn critical thinking into practical action. Although both programmes
have many students, the curricula also allow for courses with group sizes that are small enough to
make interaction possible. Courses are a mixture of lectures, case study analyses, guest lectures from
business practitioners and practical assignments with companies. Often, students are expected to
prepare literature and case assignments before class and present these to their peers. The panel gathered
- on the basis of the overview of courses, teaching methods and assessment forms that was provided
for each programme in the self-assessment report — that almost every course consists of different
lecturing methods and a variety of assessments. This approach was confirmed during a dedicated
session with student representatives of both bachelor programmes. Students indicated to the panel that
overall, they were satisfied with the didactical approach. Nonetheless, the panel understood that there
is room for improvement by ensuring that all (junior) lecturers have the proper didactic skills to train
a student audience. Moreover, students, lecturers and management are concerned that the growing
number of students is putting a strain on the organisation of the courses and may jeopardise the quality
of the teaching and learning experience.
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The didactical concept of the master and MBA programmes is similar to that of the BSc programmes:
academic insights are to an even larger extent coupled with business cases, real-life examples and
practical experience. Courses feature even more interaction and active participation in class; moreover,
faculty ensure that knowledge based learning is emphasised at least as much as problem based learning.
Also for these programmes, the panel gathered that almost every course consists of different lecturing
methods and a variety of assessments. This approach was confirmed during two dedicated sessions
with student representatives of pre- and post-experience master programmes, respectively.

Academic and professional orientation

The panel gathered from the written materials and from several discussions on site that RSM is a
research oriented business school. This means that academic skills feature in the ILOs of every
programme and that research skills are included in the educational goals of the courses. Moreover,
research is prominently present in the classroom: faculty provide in their teaching of both core and
elective courses insight in the most recent disciplinary developments and combine this with informing
students on their own research activities. Students across all programme clusters indicated to the panel
that they indeed learn the state-of-the art in the respective disciplines and are informed about the
lecturers’ research domain. They also emphasised that course materials and programmes that focus in
particular on new developments, such as Management of Innovation, are adjusted and updated every
year.

In addition to this academic knowledge-based learning, programmes at RSM also pay attention to the
connection with the professional field and with the issues that are at play in the respective business
sectors. Although programme curricula leave little room for in-company placements, individual
courses in the curriculum ensure that students are also oriented towards their professional future. The
panel gathered from the discussions with students and alumni that this attention to the professional
field is a particularly strong component of RSM and its programmes. Many students and alumni
indicated to the panel that upon graduation, they were well prepared for the labour market because
RSM had facilitated this within the respective (mainly MSc) curricula and through extracurricular
events.

Programme design and innovation

In 2012, the previous accreditation panel had judged positively on all AACSB standards addressing
the school and on all NVAO standards for each degree programme that is under review now. The
current panel noticed that notwithstanding these positive outcomes, both school and programmes are
continuously striving to improve the educational quality, the relevance and consistency of the
individual programmes. Several individual adjustments to the programme outcomes and the
curriculum have been described in detail in the respective SARs and will be covered in the programme
specific section of the report. In addition, the panel learned during two interesting sessions on
Assurance of Learning and educational quality improvement about the work RSM is undertaking in
these areas.
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At RSM, academic, support and administrative staff are involved in the process of assuring the quality
of teaching, learning and examination. In this quality assurance approach RSM applies all four
measures for Assurance of Learning: selection (of students), course-embedded measurements (such as
an exam, a presentation, GMAT score, etc.), demonstration (e.g. through thesis quality) and indirect
measurements (via e.g. student evaluations, advisory boards or employment surveys).

Academic directors play a key role in curriculum (re-)design. Over the years, RSM has organised and
streamlined the process of adjusting and innovating the curriculum across its programmes. In order to
support this process, the RSM Learning Innovation Team (LIT) has put in place a five-step design
process. The goal of this process is to optimise the quality of education by stimulating continuous
improvements, and involving the right people at the right moment in the process. The panel has studied
this innovation process which was described in good detail in the CIR report, and discussed its
operationalisation in a dedicated session on learning innovations. The panel learned from the
discussions and examples that the process is organised in both a bottom-up and a top down manner
and is based on intensive faculty involvement in every step of the process. Moreover, the LIT experts
are doing a good job: their services are increasingly in demand as more and more academic directors
want to improve / innovate their programme.

Admission

The written materials provide useful information on RSM’s approach to admission in general, as well
as per individual programme. Students are admitted to RSM programmes on the basis of the knowledge
or skills that are expected to start the programme and to complete it in a reasonable period. The panel
was informed that every programme features certain minimum criteria for admission and possibly
some mechanism for selection among those students that fulfil admission criteria. The Dutch-language
bachelor programme is bound by the provisions of the Dutch Higher Education and Scientific Research
Act (WHW): it is open to all students who completed pre-university education with a specific
predefined profile. All other programmes apply a combination of additional selection criteria: language
requirements, motivational requirements, minimum levels of verbal, math and analytical skills
(GMAT), professional experience, or certain previously acquired competencies. The panel learned
from the discussion with the Executive Director Recruitment and Admissions that the admission
criteria are clearly publicised on the website and in brochures, and laid down in the Teaching and
Examination Regulation.

Students entering the pre-experience MSc programmes have three types of background: (i) they move
on after having completed one of the two RSM bachelor programmes; (ii) after having studied outside
of RSM, they completed one of the RSM pre-master programmes that qualifies them for entering an
MSc programme; (iii) students obtained a relevant bachelor degree at another EUR faculty or
university in the Netherlands or abroad. The panel learned that since September 2017, all internal and
external students need to fulfil the same entry requirements to be admitted to an MSc programme.
Whereas previously a completed RSM bachelor degree automatically entitled a student to a follow-up
MSc programme, now all students must have a minimum GPA score of 7.0. Alternatively, they can
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bring @ minimum GMAT score of 600. This new rule implies that some of RSM’s own bachelor
graduates are not admitted directly to their masters.

The panel noticed that RSM offers two pre-master programmes in Business Administration for external
students who want to enrol in the master programmes but do not yet fulfil the admission requirements.
They are offered in Dutch and in English, and are designed to bridge the gap and prepare students for
an MSc education at RSM. The panel concluded from discussions with students who had completed a
University of Applied Science (Hogere Beroeps Opleiding) education and who had followed the pre-
master programme, as well as with lecturers teaching on the programme that both variants offer a good
preparation and bring students up to par with their peers when they enter the MSc programme.

Feasibility and success rates

The panel understands from discussions with students and programme management that in general,
the curriculum of each programme is set up in such a way that it is feasible for students to complete it
in the time scheduled. While some courses may entail a higher study load than others, the panel did
not identify any individual courses that constitute a permanent stumbling block for completing the
programme in time. Students did indicate in the student evaluation section of several SARs and during
sessions with the panel that there are from time to time issues with conflicting deadlines for
assignments or that certain periods are too densely packed with exams. However, these individual
concerns are swiftly picked up by programme management and where possible repaired, or at least
addressed the next year.

Each SAR contains an overview of the success rates of previous cohorts. Apart from the Dutch-
language bachelor programme where a considerable percentage of students drop out (mainly) during
the first year, the panel observed that most students who enrol on a programme also finish it, and this
either in time or with only a reasonable delay. Although the share of master students eventually
graduating the programme has not changed, the number of students who do so within the nominal
period has increased enormously since the harmonisation of the thesis trajectory in the MSc
programmes. In some cases, the success rate of students graduating within one year has (more than)
tripled: for instance in the MSc Supply Chain Management (from 20% to 65%) and in the MSc Human
Resource Management (from 16% to 68%).

Student involvement

The panel read in the different SARs that student (and staff) involvement is organised in line with the
legal provisions of the WHW. Moreover, new Programme Committee members are trained for their
tasks through sessions organised by RSM and offered by an external provider. Students are also present
on the RSM Faculty Council and the EUR University Council. RSM’s Student Association STAR has
master study clubs for each master programme organising study trips and supporting students in the
Programme Committee; bachelor students are also organised in the Student Representation, which
plays an important role in quality assurance.
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The discussions on site revealed to the panel that student involvement is an important issue that is
taken seriously by both students and RSM management. Hence, the voice of the students is heard in
every programme and at school level in different ways and both in formal and less formal structures.
The bachelor students (most of whom also had representative functions) provided useful examples of
how feedback from students on programme delivery is collected and how the results are fed back to —
and acted upon by - lecturers and management.

Staff

The panel read in the CIR report that most faculty members have a PhD and that continued research
and publishing is important for the long-term academic proficiency and the quality link between
research and education. The staff overviews made available to the panel indicate that about 78% is
educated to PhD level.

RSM employs 293 faculty and 151 adjunct faculty. All faculty belongs to one of the RSM departments:
(i) Accounting and Control; (ii) Business-Society Management; (iii) Finance; (iv) Marketing
Management; (v) Organisation and Personnel Management; (vi) Strategic Management and
Entrepreneurship; and (vii) Technology and Operations Management. Among the 444 teaching staff,
34 faculty are full professors and 18 are endowed professors. At the panel’s request, RSM provided a
breakdown of these staff per programme.

In terms of staff diversity, the number of international faculty is growing: currently two thirds of the
PhD staff and the assistant professors is international, while this is only the case for 12% of the full
professors and 20% of the endowed professors. Female teaching staff is underrepresented in all
categories, with only 3% of full professors and 15% of senior faculty being female. This issue was
noticed at the previous review and remains a challenge. The panel was told in the meeting with RSM
management that the school recently installed an associate dean for diversity; moreover each
department can recruit one (additional) female senior faculty member in 2018.

The panel learned that it is university-wide policy for professors to hold a university teaching
qualification (UTQ), which comprises course design, setting learning goals, giving feedback, testing
and assessment. It encourages teachers to try new teaching methods and reflect on their own style and
vision for training. At the time of the site visit, 61% of faculty reportedly had a teaching qualification
while another 22% was in the process of obtaining it. The panel observed that teaching activities of
staff is evaluated individually taking into account course evaluations from students. It is also an integral
pillar of RSM’s Promotion and Tenure Committee, ensuring that junior faculty give due consideration
to the quality of their courses. Although assessment is part of the UTQ training, the panel was told that
further to an initiative of the Examination Board, staff will be required in the near future to take a
formal qualification in assessment: it will be offered by Risbo, a research, training and consultancy
institute linked to the EUR Faculty of Social Sciences.

The written materials indicated according to the panel that across programmes, RSM has at its
disposition sufficient and properly qualified staff to deliver the programme. Students mentioned in the
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student evaluation sections of the SAR and during the discussions with the panel on site that overall,
they are satisfied with the disciplinary know-how and the pedagogical skills of the staff. Moreover and
in similarly general terms, they were positive about the coaching by thesis supervisors. Students did
indicate, however, that the (pedagogical) quality of teachers tends to differ and that in particular there
are considerable differences between individual teaching assistants and thesis coaches in terms of the
quality and amount of (written) feedback on assignments and thesis drafts.

The panel noticed that each SAR contained an indication of the teacher-student ratio, which is based
upon the funding distribution model for education at EUR. At the panel’s request, RSM provided a
more elaborate explanation of how the ratio is established: “In the distribution model separate funding
tariffs are given for educating students enrolling and graduating (next to tariffs for research). These
funding of teaching tariffs also comprise support functions for education (about one-third) which we
subtract to get the funding for teaching by faculty per student. Per year this comes to € 2848 per
bachelor student and € 5555 per master student. Dividing the faculty teaching costs (GPL — gemiddelde
personeelslast; €75000 estimated average per year) by the funding per student we come to the number
of students per fulltime personnel member (teacher) per year (times three for a bachelor student), and
thus the teacher/student ratio. Because of this funding system, the calculation of this ratio is the same
for both the two bachelor programmes (1:26) and each of the pre-experience master programmes
(1:14). For the post experience programmes, the teacher/student ratio is based upon the total teaching
costs per programme for teaching faculty per year divided by the teaching cost (GPL) per year per
faculty member to determine the fulltime equivalent (fte) for teaching in that programme. The number
of students per programme is divided by the teaching fte to calculate the teacher-student ratio. The
GPL for the RSM post-experience programmes is set at € 85,000.” While the panel has no basis to
question the calculation nor the reported teacher-student ratio, it suggests that with the next NVAO
reaccreditation round, RSM provides adequate transparency right from the start. As there are many
variables per post-experience/MBA programme, the individual calculation and ratio is provided in the
programme-specific section.

Facilities and services

Lecture halls and seminar rooms are distributed across the Woudestein campus. Most RSM classes
take place in the Mandeville Building, which also hosts academic departments and RSM’s educational
services. RSM operates special lecture rooms and other facilities in the Bayle building for MBA
programmes. The panel held its sessions in the Mandeville building; a delegation of the peer review
team was shown around on both Mandeville and Bayle building and reported afterwards that the
facilities were state-of-the-art.

The panel noticed in the written materials that there are study spaces across different buildings on
campus, including the university library and the Mandeville building. Students nonetheless mentioned
that study places are rather limited given the huge — and growing - number of students on campus. The
EUR Study Rooms smartphone app helps students find available study spaces across campus. The
university library underwent renovation and was reopened in 2017. The Erasmus Data Service Centre
provides access to financial and social science databases and gives individual support and workshops
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for students and staff. The library also offers training and support, e.g. manuals and tutorials for finding
financial data, working with online reference managers, and e-learning modules about information
skills.

Students indicated that the facilities were up to standard. Moreover, both students and staff informed
the panel that students with functional disabilities are accommodated as much as possible to attend
courses and deliver assignments and exams.

The panel learned from the discussion with the director of the RSM Career Centre that students are
offered a variety of services, such as personal and career development support, individual leadership
coaching and corporate events to connect with potential employers. Moreover, several services are
gradually being integrated in the pre-experience programmes as part of the curriculum, often through
a blended programme of on- and offline modules, including alumni interactions. Services for students
attending MBA programmes or specific MSc programmes often consist of face-to-face support. Over
the past year, the Career Centre organised events such as company presentations, career panels, an
international career fair, and a bachelor internship fair. Students indicated to the panel that they are
aware of the offer, value it and make use of the services mainly towards the end of their study.

General considerations

Throughout the visit and across all programmes, the panel has met with highly professional (associate)
deans, (academic and executive) directors, faculty and support staff. The panel sensed a positive spirit
among all interviewees, as well as a clear commitment to RSM, its programmes and the different tasks
each of them were expected to fulfil. Moreover, faculty were often passionate about their discipline,
the courses they teach, the programmes they relate to and showed commitment towards the students
they train and supervise. Students from their side were highly enthusiast about the programmes and
most of their lecturers; they definitely felt part of the RSM community. The panel, moreover, was
impressed with the way students are involved — and take responsibility - at all levels of the school and
in each programme. The panel considers that RSM can be highly satisfied with such a broad range of
advocates in its ranks, and assumes that these ‘positive vibes’ are part of the (quality) culture at RSM
and a consequence of mutually earned trust.

Although each programme under review had obtained invariably positive judgements during the
previous accreditation round, the panel observed with satisfaction that all programmes have adjusted
their curriculum in an attempt to offer even better quality and an even more relevant programme. While
certain adjustments are still very much works in progress — for instance in the two bachelor
programmes — other innovation trajectories have been finalised. According to the panel, the changes
that are envisaged or have already been made, are indeed for the better of the programmes. In this
respect, the panel thinks highly of the RSM initiative to establish a Learning Innovation Team that
supports these individual adjustment and enhancement trajectories in a systematic and very competent
way. The panel considers that by doing so, RSM is not only continuously improving the quality of its
educational programmes but also aims to improve the processes of ongoing improvement. According
to the panel, this attention to quality assurance is all the more useful (and necessary) given that several
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programmes are facing growing student numbers that in turn could put pressure on the currently high
level of educational quality.

Although the quality of the individual teaching and learning environment per programme will be
covered in the chapter on programme-specific findings, the panel considers that the structure and the
components of the respective curricula allow students to reach the intended learning outcomes. RSM
is offering students a combination of knowledge-based and problem-based learning while also paying
attention in the courses to the connection with the professional field.

The panel considers that both in general and for each programme specifically, RSM has developed
adequate admission and selection criteria. The pre-master programmes, moreover, are an adequate
preparation for students with different educational backgrounds to join the MSc programmes at RSM.

The panel thinks highly of the measures and efforts — again both at school and individual programme
level — to set up curricula that can be completed in the nominal time envisaged. Students, Programme
Committee members, faculty and programme management all contribute to monitoring that the study
load of individual courses are and remain feasible. Furthermore, the panel applauds the harmonisation
efforts of the MSc thesis trajectory, including the provisions on thesis counselling; it has not only
reduced the time students spent on average on the thesis but it also increased the success rate of students
finishing the programme in time.

Based on the written materials and the discussions on site, the panel considers that RSM has at its
disposition sufficient and properly qualified staff to deliver the programmes. While the staff is
increasingly becoming international, the school is aware that it has to improve in terms of gender
diversity. Moreover, and following several comments from students and the input from the thesis
committee, the panel advises programme directors to investigate and monitor how all —and not merely
most - individual staff and thesis coaches can live up to the expectations with regard to counselling
and feedback.

Finally, the panel considers that the facilities at RSM are up to standard. In line with the school’s
orientation to the professional world, the panel welcomes in particular the initiatives of the Career
Centre.

Conclusion

In sum, the panel considers that the teaching and learning environment for the twenty-one programmes
under review is highly adequate as a whole and for its three main components: curriculum, staff and
services. Whilst the appreciation of the panel with regard to the curriculum varies somewhat per
programme, the overall impression is that the contents and structure of the programmes enable students
to reach the intended learning outcomes. As a result, the panel issues a positive judgement on
standard 2 for all programmes that ranges from satisfactory to good.
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The complementary findings at individual programme level concern mainly (but not exclusively)
curriculum aspects. These findings, as well as the panel’s considerations to underpin its judgement on
this standard, are presented in the programme-specific section of the report.
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Standard 3: student assessment
The programme has an adequate system of student assessment in place.

Assessment system

The panel noticed that student assessment at RSM is organised in very similar ways across the different
programmes under review. The framework of RSM’s examination policy is defined in the Integral
Testing Policy document, which describes the quality assurance provisions for examinations and
assessments. Within this framework the Teaching and Examination Regulations (TER) and the Rules
and Guidelines (R&G) have been drawn up. Examination protocols are outlined on the webpages, as
well as in the RSM Handbook. Some protocols, such as the examiners’ instructions for written tests,
have been developed at central university level.

It is RSM policy that students are informed about the set-up of each assessment and the assessment
criteria in the respective course manuals. These manuals are created, checked and quality controlled
by the academic director, the programme management, and the Examination Board. The panel has
looked at a sample of course manuals. This inspection and the discussions with both faculty and
students suggest that these manuals are generally of good quality and available in time. Students,
moreover, confirmed that they are properly informed about the type of examination and the assessment
criteria.

Every course is assessed by an examination, which constitutes an investigation into the knowledge,
insight and skills of the student and features and appraisal of the results of that investigation. The panel
learned from the discussions on site and the sample of examination materials it reviewed that there is
a clear connection between the assessment and the learning goals of the respective courses; moreover,
examples of good education and assessment practice demonstrate that in every programme the form
of assessment is aligned with the didactic approach of the course. In many cases examinations consist
of more than one test; the assessment methods derive from the learning objectives of the course and
can differ widely. While in many cases students agree on the quality and relevance of exams, some
students — notably those attending big-scale programmes or highly frequented courses — indicated that
examiners (too) often rely on multiple-choice exams and that feedback on certain written assignments
is rather limited.

The panel observed that RSM pays good attention to monitoring the quality of examinations: the
Examination Boards gather and analyse information about the examinations through the Examination
Monitor: in addition to pass rates, averages, and reliability of multiple-choice exams, this robust tool
also includes information on the testing method, on grading and on student evaluations.

Examination Board

At RSM three Examination Boards are responsible for monitoring and safeguarding the quality of the
assessment system of RSM’s programmes: the RSM Examination Board fulfils this task for all
bachelor and pre-experience master programmes, as well as for the post-experience MSc in Corporate
Communication; the MBA Examination Board is responsible for the three MBA programmes; the
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post-experience MSc in Maritime Economics and Logistics has its own Examination Board as it is
organised by both RSM and the Erasmus School of Economics. The panel learned that since December
2017, the MBA and EUR RSM Examination Boards have the same chairperson.

Each Examination Board consists of six members of the academic staff and one external member; all
members are appointed by the Dean. It meets once a month and every member has its own portfolio.
The tasks of the Examination Board are set by the Dutch Higher Education and Scientific Research
Act and include among others the supervisory responsibility for final exams and interim examinations,
as well as the administrative regulatory task for the organisation and co-ordination of exams.

The panel gathered from written sources such as the Annual Report and the Examination Monitor and
from the interview session with representatives of the Examination Boards that members are properly
equipped for their task, that they have well developed policies and instruments at disposition and that
they assume a truly independent position within RSM. Moreover, with the same chairman leading two
of the three Examination Boards, the panel expects that the experience they accumulated over the years
will now be more easily transferred and is likely to lead to further quality improvements.

As part of its legal obligations, the Examination Board is appointing all examiners. The panel learned
that these examiners are encouraged to increasingly distinguish their role as teacher from their role as
assessor. To this effect, the Examination Board is supporting examiners to enhance their assessment
skills through tailor-made modules on constructive alignment.

Thesis assessment

As part of the joint accreditation of RSM, a thesis committee consisting of seven academic experts
from the Netherlands, Belgium, Denmark, Norway and the UK reviewed a total of 265 theses across
all 21 degree programmes. The committee’s task was twofold: to look into the quality and contents of
the theses and to review the assessment of the theses by the assessor(s). The latter task is part of the
NVAO standard on assessment and establishes whether thesis evaluation is performed properly and in
an insightful way.

The committee members noticed that for each individual programme the thesis trajectory is clearly
outlined. Moreover, several clusters of programmes such as the two bachelor programmes, all pre-
experience master programmes, and to some extent also the three MBA programmes have a common
approach to the thesis.

Each master thesis trajectory is archived on the Thesis Online Platform (TOP), which includes thesis
assignments, feedback on draft versions, the final thesis and the completed thesis evaluation form.
According to the committee, the existence of this TOP system makes the thesis process transparent.
Assessors, moreover, grade each thesis according to a grading protocol featuring assessment criteria
that are the learning objectives of the thesis course. Faculty members attend harmonisation sessions to
avoid the possibility of discrepancies in grading by different thesis supervisors. Information about the
distribution of grades is shared among assessors to give them an indication of how grades have been
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allocated. The thesis committee welcomes this grading protocol as a transparent way to assess theses
and calibrate scores.

Thesis experts moreover indicated that students writing a bachelor thesis or a master thesis for the
(post-experience) MEL and MCC programmes follow a different yet equally well-structured trajectory
with a clear grading protocol.

Nonetheless, the committee noticed that there is no strict ‘translation’ of the qualitative assessments
per criterion into a (fixed and calculated) final grade. The experts appreciate that each programme and
all assessors have some leeway to establish the final grade. However, this discretion has also led to
thesis experts reporting in some programmes about the lack of rigour in setting the final grade and
about the discrepancy between the sum of appreciations for each of the criteria and the final grade for
the entire thesis.

In most cases, the committee tended to agree with the ranking of the theses: on average theses with a
higher score proved indeed to be of a better quality than theses with a lower score. The fact that thesis
ranking was very often considered appropriate suggests that supervisors calibrate thesis scores. While
the evidence shows that this may happen within a programme, some experts indicated that there seems
to be no calibration across programmes: a thesis with score 7 in programme X may be of higher/lower
quality than a thesis with a similar score in programme Y.

Furthermore, several experts indicated for various programmes that the spread of grades (given by the
assessors) was smaller than the difference in quality (as perceived by the expert): in these cases
assessors tend to ‘stay safe’ in their scoring by avoiding as much as possible grades on the lower and
higher ends of the continuum. Occasionally thesis experts reported that they would have given a higher
score to some of the best quality theses in the sample. The panel gathered from the discussions on site
that in several cases a Council for Distinction marks had verified whether (pre-experience master)
theses actually deserved a mark of 9 or higher. According to the panel, the council was more severe in
its judgement than some of the thesis committee members. More detailed feedback on each of these
issues will be provided in the programme specific section of this report.

The thesis review demonstrated according to the panel that overall, RSM has an adequate thesis
assessment system in place. The implementation of this system at the level of the individual
programmes, however, can be improved by having assessors provide more qualitative feedback in the
evaluation forms to motivate their appreciation of the different criteria and the overall score. Often,
the evaluation form contains only scores and rates but no (or hardly any) insightful feedback. The
panel gathered from the thesis committee report that in every programme there are a few individual
assessors who do complete the form in an insightful way and that in some (often post-experience
master) programmes this happens more often than in others. However, the predominant picture that
emerges from the thesis committee report is one where thesis committee experts agree with the final
grade of the thesis but have little or no information on the motivation of the assessors for this score.
This point will be covered in more detail in the programme specific section of this report.
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Thesis experts have indicated that some assessors refer in the evaluation form to oral feedback that has
been provided to students during the thesis defence. The panel gathered during the visit that assessors
do provide feedback both during the thesis defence and also in writing when reviewing initial drafts
of thesis chapters. Students confirmed this approach but also indicated that the level of detail in
feedback differs considerably across programmes and per supervisor. Although the panel understands
that providing written feedback on a thesis platform may seem a merely bureaucratic requirement, it
does encourage assessors and programme management to look for ways in which insightful feedback
is registered in a systematic way for external review and internal accountability purposes.

All pre-experience and post-experience master theses are assessed by two individuals: the thesis
supervisor and the co-reader. While co-readers are clearly mentioned in the evaluation form, there is
no indication about their independent role in thesis assessment. In fact, the evaluation forms often seem
to indicate that the second assessor mainly confirms / agrees to the assessment of the supervisor. For
none of the programmes, the thesis committee could find evidence in the evaluation form that second
assessors had effectively read the entire thesis and done a proper and independent assessment. The
panel has no reason or evidence to suggest that co-readers are not conducting such an independent
assessment. Indeed, the panel gathered from the discussions on site that co-readers are effectively
reading the thesis and assessing the quality independently. Hence, the panel encourages the programme
management to look for ways to demonstrate this active and independent involvement of the second
reader. The panel was satisfied to hear during the visit that the issue of transparency in thesis evaluation
is currently being discussed across programmes, in a dedicated sub-committee of the Programme
Committee.

General Considerations

The panel considers that both RSM in general and the individual programmes in particular feature an
adequate system of student assessment. The panel observed that assessment is largely based on
policies, regulations and quality assurance at school level, with little individual variety across
programmes — apart from the particular combination of assessment methods that are chosen in
accordance with the learning goals of the course. Furthermore, the panel has established that there is
transparency regarding the assessment methods and the assessment criteria of individual courses.

The panel thinks highly of the role of the Examination Boards and the expertise of their individual
members. According to the panel, the Examination Boards play an important role in setting the
assessment scene and in safeguarding the quality of examinations.

Following the report of the thesis committee and the discussions on site, the panel considers that RSM
has an adequate thesis assessment system in place: the thesis trajectory is clearly outlined and its
assessment is based on a well-structured grading protocol. While the thesis committee generally tended
to agree with the final grades, it did report for several programmes that the spread of thesis grades
seemed smaller than the differences in thesis quality. The panel considers that the existing mechanisms
to quality control the final thesis grades are functioning properly: they avoid that poor quality theses
pass the threshold and ensure that only the best quality theses obtain an excellent mark. The panel
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nevertheless invites RSM and its (pre-experience master) programmes to verify if the Council for
Distinction Marks is not too strict in its judgement.

Furthermore, the panel sees room for improvement in the way assessors provide insightful feedback
on their scores and demonstrate in a transparent way that their assessment is the result of two
independent reviews with two individual appreciations (that may eventually have converged into a
common viewpoint and score). While thesis committee experts clearly indicated that certain
programmes and certain assessors are better than others in providing insightful and independent
feedback, the panel urges RSM to increase transparency in the reporting process. The panel does not
doubt the validity of the score but it does question the replicability and accountability of the exercise
towards an external body such as the thesis committee.

Conclusion

In sum, the panel considers that student assessment is organised properly at RSM in general and in the
individual programmes under review. Moreover, the Examination Board plays an important role in
safeguarding the quality of the examinations. The various programmes also feature an adequate system
of thesis assessment. Nonetheless there is room for improvement in providing insightful feedback to
underpin the assessors’ appreciation of the thesis and the score. Although thesis evaluation forms have
been completed to various extents of comprehensiveness across individual programmes, the panel
considers that all degree programmes under review are of very comparable quality with regard to
assessment. As a result, the panel judges that standard 3, assessment, is satisfactory across all
programmes.
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Standard 4: achieved learning outcomes

The programme demonstrates that the intended learning outcomes are achieved through the results of
tests, the final project and the performance of graduates in actual practice or in post-graduate
programmes.

Final thesis project

In order to establish whether students have effectively achieved the intended learning outcomes, each
programme at RSM identified one or more courses through which students can demonstrate that they
have reached the end level. While most programmes verify the achieved learning outcomes through
the thesis, some post-experience programmes look at a portfolio of products. In the framework of this
accreditation exercise, a thesis committee consisting of seven academic experts reviewed a sample of
theses/portfolios for each programme. To facilitate the committee’s work, RSM developed a special
thesis analytics dashboard containing all the performance statistics of the more than 11000 theses
produced since 2013. The thesis experts indicated that they appreciated the additional information that
could be generated through this dashboard.

The theses under review were written by three types of students: bachelor students at the end of their
undergraduate studies, master students finishing their graduate studies, and post-experience students
who combine work (experience) with postgraduate studies. The size and the complexity of the theses
differed considerably, in line with the level of the students concerned and the number of credits
allocated to this component of the respective curricula.

On average, the thesis committee reviewed 15 theses per programme among those products written
and accepted in the academic years 2015-2016 and 2016-2017. The number of reviewed theses has
been adjusted upwards (20) and downwards (10) in view of the relative number of student graduations
/ thesis outputs per year. The committee reviewed a sample of twenty theses when the yearly number
of graduates (between 2015 and 2017) was above 200; when there were less than 100 graduates per
year or for individual programme tracks, the experts reviewed ten theses. In order to make a valid
selection of theses, RSM provided information on the number of theses accepted per programme and
the number and percentage of theses that received a low score (between 5.5 and 6.9), average score
(between 7.0 and 8.4) and high score (at least 8.5). The committee chair and the secretary then made
a selection of the theses to be reviewed ensuring a fair distribution among the scoring categories as
well as among theses approved in 2015-2016 and 2016-2017, respectively. In order to ensure that all
scoring categories were properly represented in the sample, the ratio of the lowest graded and highest
graded theses was rounded up. Details on the number of theses and the scoring statistics are provided
in the section on the individual programmes.

Further to what was already mentioned in the introduction of this report, the panel wants to draw
attention to a particular step in the selection procedure. While the panel chair and secretary selected
individual theses per scoring category, they did not do so on the basis of the actual student numbers
but on a computer generated numerical combination that could be linked to the real student numbers
(and student names) by one person at RSM. This approach was designed by RSM in order to comply
with the - then forthcoming - General Data Protection Regulation and concerned all programmes
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except for the three MBAs. During the thesis review process, the committee chair contacted RSM to
ask for further clarification on this process. RSM eventually organised an audit of this process; in its
report, the accountant verified — and confirmed - through a sample check of 60 student numbers that
the thesis committee had indeed obtained the theses of the students it had selected. While the panel
accepts the outcome of the audit, it wonders to what extent this encryption is necessary for the purpose
of thesis sample selection. According to the panel secretary, who has been involved in several similar
thesis reviews in the past, it is perfectly possible to make a valid and anonymous selection based on
real student numbers without knowing the student name until the thesis is made available by the
institution/programme.

Each expert was allocated a number of programmes for which s/he reviewed the entire sample of
theses. For each thesis the experts answered four questions: (i) Is the thesis of sufficient quality to
pass? (ii) Do you agree to the score given by the assessors? (iii) Based on the evaluation form, is the
assessment of the thesis clear and insightful? (iv) Are there any particularly strong or weak elements
in the execution of the thesis? Moreover, having reviewed the entire sample of theses for a given
programme, the experts provided an overall appreciation at programme level on the quality of the
thesis and on the quality/transparency of the assessment. Each expert completed a report template per
programme featuring a section on each thesis separately and a section with overall findings on the
thesis sample. The draft report was submitted to the secretary who reviewed the document and where
appropriate asked the expert to provide additional clarifications. Once all programme reports were
gathered, the secretary drafted a thesis committee report featuring findings and considerations on each
programme, as well as observations that were made by several experts covering different programmes.
The draft report was sent for comments and validation to all experts; upon incorporating the feedback
from the experts, the final version was validated by the thesis committee chair and submitted to the
PRT in the run-up to the site visit.

In terms of thesis quality, the committee members reported that each thesis of every programme
fulfilled at least the minimum criteria one would expect of a final product of academic orientation at
bachelor or master level. Theses indicate to what extent students have achieved the intended learning
outcomes. Having established that all 265 theses studied by the thesis committee were of acceptable
quality, it is fair to state that the intended learning outcomes of the respective programmes are
eventually achieved at the end of the curriculum.

The committee found that there is a clear link between good quality theses and students achieving the
intended learning outcomes in all programmes featuring a thesis or in-company project as final
product. In the case of two MBA programmes, however, the end level of the programme is established
through a number of course assignments. While individual assignments are of acceptable quality, it
was not clear to the thesis committee whether and how the full-time MBA and the One MBA
programme are monitoring that students eventually achieve all learning outcomes. This issue will be
further elaborated on in the programme specific section of the report.

As far as scoring is concerned, the committee noticed that theses get relatively high scores. Because
committee members agreed in the vast majority of cases to the thesis scores given by the assessors, it
is fair to state that overall, the quality of the theses was quite high. This finding is valid for all
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programmes. Nonetheless, the committee did notice differences in thesis quality across programmes.
The details of these individual appreciations are mentioned in the respective sections per programme.
In most cases, moreover, the committee agreed with the ranking of the theses: theses with a higher
score proved indeed to be of a better quality than theses with a lower score. When the experts’ opinion
on the score diverged from the mark given by the assessors, it mainly concerned small differences of
0.5 point. This divergence could go two ways: either upwards or downwards. Looking across all RSM
programmes under review, it is fair to state that thesis experts more often considered that the student
deserved a higher mark.

Performance of graduates

The end level of the programmes is demonstrated in the thesis. The panel gathered from the materials
and the discussions that RSM is also using other methods to measure achievement, such as admission
and selection, course embedded measurements, and indirect measurements. These methods are linked
to the Assurance of Learning, which is a quality assurance approach promoted by AACSB. Students
are selected for a programme according to the knowledge or skills that are expected of undergraduates
and graduates. Assurance by selection is used in a variety of ways in the programmes. Further to what
has been mentioned in the findings on admission, each programme pays good attention to setting
proper admission criteria and selection procedures.

Another method is course-embedded measurements: courses expose students to systematic learning
experiences that have been designed to produce graduates with the particular knowledge and abilities
specified in the programme learning outcomes. Every course uses a particular kind of course-
embedded measurement to establish the achievement of the educational goals and thus the achievement
of the programme’s learning outcomes. The panel observed that in most cases, courses use a
combination of different measurements. For example, a course may use an exam the end of the term
to measure a content-related learning goal, a presentation to measure a skills-related learning goal, and
role play to measure attitude-related learning goals. In order to graduate students are required to
demonstrate knowledge and skills by means of individual testing and performance. Demonstration of
adequate knowledge and skills occurs in a variety of forms across courses and has been described in
the previous section on assessment.

Indirect measurements are established through input from students (evaluations), alumni (monitoring)
and feedback from the professional field. RSM connects in a structural way with the professional field
through its Advisory Board, a group of distinguished leaders from business and the public sector. The
panel gathered from the interview with two Advisory Board members that their advice generates ideas
and solutions for specific issues and/or programmes. Moreover, the panel learned that two programmes
(MSc Organisational Change and Consulting, MSc Master in Management) have their own advisory
boards, while students attending post-experience programmes are by themselves a valuable connection
with the world of practice and the professional field.

Achieving the intended learning outcomes can also be established by looking at the careers of former
graduates. The panel observed that the RSM Career Centre monitors this indirect measurement through
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its Graduate Placement Report. Each Self-Assessment Report contained specific information about the
employment statistics of the graduates per programme. Moreover, the panel looked into the most recent
(2018) MSc Employment Report, which gathers information on the first jobs of RSM students who
graduated in the academic year 2016-2017. Based on the input of about 600 graduates from 48
nationalities the report concluded that 79% of respondents had found a job within three months and
98% within six months after starting the job search. Graduates start their career in a variety of sectors,
the most popular being consultancy (27%), financial services and insurances (14%), the digital sector
(9%), wholesale (8%) and manufacturing (7%). Most respondents work for large companies, with 45%
of respondent working for multinational companies that have more than 10000 employees. Graduates
found jobs in 35 countries, mostly in the Netherlands (62%) and elsewhere in Europe (34%). Half of
the employed graduates have a permanent contract and 29% have a temporary contract with the
possibility of a permanent contract in future. The average salary earned by respondents in their first
year of employment is 3180 Euro gross per month. Information that can be drawn from the survey per
individual MSc degree programme will be mentioned in the programme specific section of the report.
Part of this information is compiled in a highly interesting RSM MSc career map outlining per master
programme the most common types of jobs, companies and industries.

General considerations

The panel considers that RSM has adequate tools and methods in place to assess whether the intended
learning outcomes of its programmes are being achieved. Moreover, it uses a variety of instruments to
monitor the relevance of its programmes and the quality of its graduates on the labour market.

The quality of the thesis is an important indicator for achieving the intended learning outcomes of the
programme. Based on the thesis committee report that covered 265 final products across all 21 degree
programmes, the panel considers that the quality of the thesis is particularly adequate in all
programmes and even surpasses generic quality standards in several cases. According to the panel, it
is a particularly strong point that all 265 theses were considered of sufficient quality and that thesis
experts did not have a single doubt on the threshold quality for a pass. The panel therefore concludes
that students who pass the thesis achieve the intended learning outcomes and are therefore entitled to
graduate.

The panel found that the individual assignments in the MBA programmes are invariably of acceptable
quality and thus that MBA graduates are likely to have achieved the intended learning outcomes.
However, the panel has doubts on how the achievement of the intended learning outcomes is measured
in the MBA programmes and on the choices of the respective programme managers as to which
combination of assignments should reflect the end level. The panel therefore recommends the MBA
programmes to review its current approach and identify a more coherent package of products that
reflect the end level of the programmes.

The general and programme-specific information on the employment situation of RSM graduates and
the open and interesting discussion with graduates and alumni indicate that across all programmes,
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graduates move on swiftly to the labour market or to a follow-up study. According to the panel it is
fair to state that the study period at RSM is preparing students adequately for a professional career.

Conclusion

In sum, the panel considers that across all programmes under review, students who pass the thesis
invariably achieve the intended learning outcomes and are therefore entitled to graduate. According to
the panel, bachelor graduates are properly qualified for a follow-up study, master students obtain the
competencies to find a relevant position on the labour market, and post-experience master students
give their career the boost they envisaged. As a result, the panel issues a positive judgement on
standard 4 for all programmes that ranges from ‘satisfactory’ to ‘good’.

As will be stated in the programme specific section of this report, the panel considers - based on the

report of the thesis committee, the graduation sections in the SAR and the discussions on site — that
for several programmes the quality of the achieved learning outcomes is beyond mere satisfaction.
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Specific Findings and Considerations - Bachelor programmes

BSc Bedrijfskunde (Business Administration)

The bachelor programme Business Administration (BA) is a three-year full-time programme taught
entirely in Dutch. The programme started in 2002, was re-accredited by NVAO in 2013 and passed an
external interim assessment in 2015. The Self-Assessment Report mentions that 1964 students were
enrolled in 2016-2017 and that 864 new students joined in 2017-2018.

Standard 1: intended learning outcomes

Findings

The BA programme prepares students to deal with the complexity and dynamics of modern
management. It enables students to develop insights in the functioning and governance of organisations
and to acquire knowledge and skills to fulfil a function at management level. The panel gathered from
the SAR and the discussions on site that the two BSc programmes are currently under review: the
Boost-the-Bachelor 2.0 project (BtB) develops a new vision and designs a new curriculum that will be
implemented starting with year 1 in 2019-2020. Although part of the discussion on site concerned the
BtB project, the object of this assessment is the current BA programme.

The intended learning outcomes of the current BA programme are broken down in content-related
aspects, skills and attitudes. The panel observed that these outcomes are in line with the domain-
specific reference framework for undergraduate degrees in general business and management and that
they adequately cover the qualifications of the Dublin Descriptors. The panel also noticed in the matrix
on programme consistency that each of the intended learning outcomes are addressed in several
courses. Students indicated both in the discussion and in the student evaluation section of the SAR that
the programme provides them a broad education that pays adequate attention to skills development.
They also appreciate the interdisciplinary approach of the programme as this will help them during
their professional career.

Further to the matrix and the student evaluation, the panel encourages the programme — and the BtB
project team — to think about the learning outcome “know (...) the mutual relations between the
historical, the reflective, and the philosophy of the scientific background of business administration”,
which is currently not represented extensively in the curriculum.

Considerations

The panel’s general considerations on the intended learning outcomes apply fully to this BA
programme. The panel considers that the current BA programme has a specific position within the
RSM education portfolio. The programme aims are clear and the intended learning outcomes properly
formulated and integrated adequately in the curriculum.

The panel has read about the BtB intentions in a recent RSM report and discussed the plans with
management, lecturers and students. The intended overhaul of the programme will be comprehensive.
According to the panel, the plans appear ambitious and are likely to make the BA programme not only
more aligned with the RSM mission but also more internally consistent, attractive and effective.
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Conclusion
The panel judges standard 1, intended learning outcomes, to be satisfactory.

Standard 2: teaching-learning environment

Findings

The panel’s general findings on the teaching-learning environment are valid for this bachelor
programme Business Administration. The panel gathered from the SAR that the current BA
programme is adequate in every aspect: the curriculum set-up, the educational concept, teaching and
assessment methods, admission, feasibility and success rate. Following the discussions on site, the
panel is convinced that the programme strengths that are mentioned in the SAR are indeed key features
of the programme. Among these strengths, the panel was particularly impressed by the strong
involvement of students in the quality cycle and their dedication to the programme.

The panel read in the SAR that the number of students enrolling in the BA programme is high as many
students choose this broad programme in order to find out what they really want to study. The drop-
out rate is therefore high. In recent years, however, the re-enrolment rate in year 2 has increased from
roughly 60% to almost 70%. This increase reportedly coincided with the introduction of a goal-setting
intervention in the first year (an online tool to map goals, identify barriers and set strategies for
achievement) and with specific self-reflection activities for students when they decide on their study
choice.

According to the SAR, there are about 55 academic teaching staff in the BA programme. While in
principle staff is sufficiently qualified and numerous to implement the BA programme, the growing
student numbers make it difficult to maintain good quality standards in teaching. The panel
understands that with such student numbers it is not easy to uphold a didactical concept that focuses
on “working with group sizes small enough to make interaction possible”. Students indicated that some
courses are of better quality than others: in particular those courses where student assistants are
providing some of the lectures are of lower quality. While some teaching assistants are dedicated,
motivated and skilled, students did report that others seem to be appointed because of their good
grades, not for their adequate teaching skills.

The panel learned that the BtB project will impact considerably on the BA curriculum. The proposed
changes according to the panel are all pointing in the right direction: explicit learning tracks, a strong
research methods track, attention to professional development, opportunities for differentiation,
alignment with the RSM mission, etc.

Considerations

The panel’s general considerations on the teaching-learning environment apply fully to this
programme. The panel considers that the current BA programme is adequate, featuring a number of
strengths — such as student involvement, curriculum contents and growing success rates - and some
areas for improvement. The latter will be addressed in the envisaged overhaul of the programme that
according to the panel is likely to give the BA curriculum a quality boost.
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Conclusion
The panel judges standard 2, teaching-learning environment, to be satisfactory.

Standard 3: student assessment

Findings

The panel’s general findings on the assessment system and the Board of Examiners are valid for this
bachelor programme Business Administration.

With regard to thesis evaluation, most findings mentioned in the general section also apply to this
programme. The thesis is part of a broader course that consists of assignments and a thesis. Students
work in groups of three. After each assignment and the draft thesis, student teams and the instructor
have a feedback session; only the thesis is graded. Instructors grade the theses according to a protocol
featuring assessment criteria that coincide with the learning objectives of the course.

The thesis committee reviewed a total of 20 theses produced by BA students in 2015-2016 and 2016-
2017. In terms of scoring, the expert agreed to all grades: “overall, I feel that the quality of the theses
is adequate, with substantial variation which is properly reflected in the scores of the assessors.” As a
result, the ranking of the theses is adequate: theses with a higher score are indeed of better quality than
those receiving a lower grade, while theses with an identical grade are of comparable quality.
Nonetheless, the expert did notice that despite the opportunity for differentiation in grading of the team
members (3 per group), this did not occur in the sample reviewed. Although it is not verifiable from
the thesis assessments, it seems unlikely that each team member always contributed equally to the
thesis. Hence, instructors could have provided a more differentiated / individual score within the team.
The panel learned during the visit that in the new curriculum, the thesis would still consist of a group
component but also feature a more extensive individual component that will also be graded
individually.

The expert observed that thesis assessment is very much standardised in line with how the BA thesis
course is structured: there is a direct link between the evaluation criteria (reflected in the learning
objectives) and the sections of the thesis report (described in detail in the thesis manual). The four
learning objectives, which according to the expert constitute the essentials of the business research
process, are each reflected in pre-defined sections of the thesis and are detailed in the grading protocol.
Moreover, the weighting of the criteria that together form the score is adequate provided the thesis
layout and the thesis manual are strictly adhered to. All in all, the expert considers that the assessment
procedure reflects well the learning goal of the thesis course, i.e. to develop working knowledge in
setting up own research based on a critical attitude towards the research process and previous work.
Moreover, the expert is impressed by the way the assessment is consistently implemented across a
wide diversity of topics and disciplinary contributions to the field of business administration.

While most theses follow the prescribed format, the expert reported that four theses deviate from the
regular structure. In these cases it proved more difficult to verify - and score in the assessment rubrics
- to what extent students demonstrate in their theses that they comply with the learning goals of the
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bachelor thesis course. These cases put in question the transparency and fairness in the assessment
process as it is much less clear when learning objectives have been realised and are properly backed
up by evidence. According to the expert, the programme may want to reflect on why students should
be allowed to deviate from the prescribed format.

Although the rubrics in the evaluation form are sufficiently detailed in terms of what is being assessed
per criterion, the expert reported that there is not a lot of written feedback in the evaluation form. In
fact, certain instructors provided some minimal form of feedback, and this mostly in those cases where
the proposed score would deviate from the automatically generated score. The panel was informed
during the visit by both students and thesis instructors that there is written and oral feedback on each
assignment and oral feedback on the final thesis. While the detailed grading makes the evaluation
forms sufficiently insightful in most cases - certainly when the external reviewer agrees to the score
and the thesis follows the prescribed format — there is nonetheless room for improvement: the
evaluation form could do with some more qualitative feedback motivating the scores overall and per
rubric. The panel encourages assessors and programme management to look for ways in which
insightful feedback is registered in a systematic way for external review and internal accountability
purposes.

Considerations

The panel’s general considerations on Student assessment apply fully to this BA programme. With
regard to thesis evaluation, the panel considers that the programme has an adequate thesis assessment
system featuring a direct link between the evaluation criteria and the sections of the thesis project.
Moreover, the thesis scores reflect properly the variation in quality. According to the panel the quality
of the thesis evaluation can be improved in three ways: more attention to individual / differentiated
grading within one thesis team; more qualitative feedback that is registered in the evaluation form; and
clear instruments to assess student teams presenting assignments and theses that deviate from the
prescribed format.

Conclusion
The panel judges standard 3, student assessment, to be satisfactory.

Standard 4: achieved learning outcomes

Findings

The panel’s general findings on the thesis quality and on the performance of RSM graduates are valid
for this bachelor programme Business Administration.

The BA thesis is part of a broader “Research training and bachelor thesis” course that is spread over
the final two trimesters of year three and amounts to a study load of 12 ECTS. Students work on a
research question in teams of three, under the supervision of an instructor. In the research training
students carry out six assignments, which are all input for the thesis. The topics proposed are in line
with the supervisors’ areas of expertise; within the broad offer, students can select a topic according
to their personal interest. The thesis can be written in Dutch or English. While students have their own
task, they are collectively responsible for the entire work of the team on the assignments and the thesis.
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A total of 1025 students graduated the programme in 2015-2016 and 2016-2017. The committee
reviewed 20 theses for this bachelor programme: ensuring a fair distribution of theses among the
scoring categories (11% - 68% - 21%), the sample consisted of 3 low quality, 13 average quality and
4 good quality theses. According to the thesis expert, each of the twenty theses is clearly of sufficient
quality to pass. None of the theses was submitted to the committee for a second opinion.

The expert observed that BA theses cover a broad range of topics. This is positive, because it offers
students the opportunity to find a topic of their interest. The range of subjects to be researched can be
more diverse, though: at least in the sample reviewed, subjects such as mood and product evaluation,
or employee remuneration and company performance were over-represented. Through the thesis,
students are trained to critically review existing research and have an opportunity to do their own
research and experience what research implies. However, some student teams indicated that they are
overwhelmed by this ‘own research challenge’; as the bachelor thesis seems to be their first contact
with research, the programme may want to include already some elements of research methodology
and academic skills earlier in the curriculum. The panel learned during the visit that as of 2019-2020,
research skills will be covered in each year of the new curriculum.

According to the expert, the structure of the thesis course ensures that the assignments focus strongly
on the learning goals. While this is the case for most theses, there were a few theses in the sample that
deviated from this pre-defined format: such theses focused much more on own research, with limited
attention to reviewing existing studies. In one case at least, this resulted in a poor quality thesis that
did not provide strong evidence that students had really internalised the research approach. According
to the expert, this should/could have been spotted by the instructor earlier in the process and not merely
in the assessment; adhering in this case to the standard thesis outline moreover would have ensured a
more structured approach and would probably have allowed these students to get more out of the
bachelor thesis. In two other cases, however, deviating from the standard format resulted in theses that
surpass the quality level one expects from a BSc thesis in terms of conduct, integrative approach to
evaluation of previous work, and maturity in writing and reflection on existing literature and own
research.

According to the Self-Assessment Report, the vast majority of graduates continue their education with
a master programme. The panel gathered from the detailed overview of BA graduates in 2016-2017
that 64% moved on to an MSc programme at RSM, while 4% entered the labour market as employee
or entrepreneur. The most popular follow-up study at RSM for BA graduates is by far the MSc
Business Information Management, with the masters Finance and Investments and Supply Chain
Management coming in as distant second and third.

Students indicated in the student evaluation section of the SAR that the programme performs well in
making students achieve the intended learning outcomes as several BA graduates occupy top positions
in both academic and business settings. Moreover, students go at lengths to writing a good quality
thesis as they require a GPA of at least 7 to be admitted to follow-up MSc programmes at RSM.
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During a session with bachelor management and lecturers the panel was told that the BA curriculum
includes a kind of a self-selection mechanism: while admission to the programme is open (with some
conditions that apply across all Dutch universities), students who do not drop out but continue the
programme eventually achieve the intended learning outcomes at a similar same level as their peers
from the “selective” IBA programme. To the panel, this seems plausible: the maturity and openness of
the BA students and graduates whom the panel interviewed on site seemed to confirm this point.

Considerations

The panel’s general considerations on the achieved learning outcomes apply fully to this BA
programme. Further to the thesis committee’s report, the panel considers that the BA theses are of
good quality and definitely meet the quality criteria that are required to pass an academic bachelor’s
programme on business administration.

The panel moreover thinks highly of the structure of the thesis course and its assignments as they
familiarise students with all aspects of research and prepare them comprehensively for more individual
academic work in a follow-up MSc programme.

The meeting with BA students (and graduates) confirmed to the panel that BA students are particularly
well prepared to face both academic and professional challenges and opportunities in the post-BA
period.

Conclusion
The panel judges standard 4, achieved learning outcomes, to be good.

Overall conclusion

The panel considers that the programme meets the quality requirements on each of the four standards,
with standard 4, achieved learning outcomes, getting the appreciation ‘good’. Consequently, the
overall judgement of the panel regarding the bachelor programme Business Administration is
satisfactory.
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BSc International Business Administration

The bachelor programme International Business Administration (IBA) is a three-year full-time
programme taught entirely in English. The programme started in 2000, was re-accredited by NVAO
in 2013 and passed an interim assessment in 2016. The Self-Assessment Report mentions that 1488
students were enrolled in 2016-2017 and that 508 new students joined in 2017-2018.

Standard 1: intended learning outcomes

Findings

The IBA programme focuses on the management of international companies and prepares students for
a career in international business by immersing them in an international study environment. The panel
learned that students are educated in an international classroom: 65% of the intake is international
representing more than 50 nationalities.

The panel gathered from the SAR and the discussions on site that the two BSc programmes are
currently under review: the Boost-the-Bachelor 2.0 project (BtB) develops a new vision and designs a
new curriculum for both programmes that will be implemented starting with year 1 in 2019-2020.
Although part of the discussion on site concerned the BtB project, the object of this assessment is the
current IBA programme.

The intended learning outcomes of the current IBA programme are broken down in content-skills- and
attitude-related aspects. The panel observed that these outcomes are in line with the domain-specific
reference framework for undergraduate degrees in general business and management and that they
adequately cover the qualifications of the Dublin Descriptors. The panel also noticed in the matrix on
programme consistency that each of the intended learning outcomes are addressed in several courses.
Students indicated both in the discussion and in the student evaluation section of the SAR that the
programme offers a broad range of disciplinary courses and provides different research methods; by
doing so, students feel properly prepared for a next academic step or a career in a professional business
environment.

Having reviewed the ILOs for both bachelor programmes, the panel noticed that there are more
similarities than differences: although IBA has a distinctly international flavour, its aim is to offer a
business administration programme with an international orientation rather than a programme in
international business administration. The panel understands from the discussions regarding the BtB
project that the similarities between both programmes will increase rather than decrease.

Considerations

The panel’s general considerations on the intended learning outcomes apply fully to this IBA
programme. The panel considers that the current IBA programme has a specific position within the
RSM education portfolio. The programme aims are clear and the intended learning outcomes properly
formulated and integrated adequately in the curriculum.

The panel has read about the BtB intentions in a recent RSM report and discussed the plans with
management, lecturers and students. The intended overhaul of the programme will be comprehensive.
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According to the panel, the plans appear ambitious and are likely to make the IBA programme not
only more aligned with the RSM mission but also even more internally consistent, attractive and
effective.

Conclusion
The panel judges standard 1, intended learning outcomes, to be satisfactory.

Standard 2: teaching-learning environment

Findings

The panel’s general findings on the teaching-learning environment are valid for this bachelor
programme International Business Administration. The panel gathered from the SAR that the current
IBA programme is adequate in every aspect: curriculum set-up, educational concept, teaching and
assessment methods, admission, feasibility and success rate. Following the discussion on site, the panel
is convinced that the programme strengths that are mentioned in the SAR are indeed key features of
the programme. Among these strengths, the panel was particularly impressed by diverse student group
and their strong involvement in the quality cycle.

Students have indicated that the current curriculum consists of too many compulsory courses and offers
hardly any opportunity for electives or minors. The panel gathered from the discussion on the BtB
project that the re-designed IBA will offer differentiation tracks in the final semester.

The panel read in the thesis committee report that most IBA cope very well with their bachelor thesis
and seem to receive adequate supervision. However, there are some cases where the student could have
benefited from more guidance. This finding has been confirmed to the panel during the discussion with
bachelor students: while they appreciate — and emphasised - the dedication of most instructors, they
mentioned that not all students had been equally satisfied with the way supervision had been organised
and feedback provided.

According to the SAR there are around 35 academic staff teaching in the IBA programme. While in
principle staff is sufficiently qualified and numerous to implement the programme, students indicated
that some courses are of better quality than others: several IBA courses only include plenary lectures
that make interaction between teaching staff and students difficult. The considerable student intake
makes it difficult to maintain good quality standards in line with a didactical concept that promotes
interaction and small scale teaching.

The panel learned that the BtB project will impact considerably on the IBA curriculum. The proposed
changes according to the panel are all pointing in the right direction: explicit learning tracks, a strong
research methods track, attention to professional development, opportunities for differentiation,
alignment with the RSM mission, etc.

Considerations
The panel’s general considerations on the teaching-learning environment apply fully to this IBA
programme. The panel considers that the current IBA programme is adequate, featuring a number of
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strengths — such as student diversity, student involvement and curriculum contents — and some areas
for improvement. The latter will be addressed in the envisaged overhaul of the programme that
according to the panel is likely to give the IBA curriculum a (further) quality boost.

Conclusion
The panel judges standard 2, teaching-learning environment, to be satisfactory.

Standard 3: student assessment

Findings

The panel’s general findings on the assessment system and the Board of Examiners are valid for this
bachelor programme International Business Administration.

With regard to thesis evaluation, most findings mentioned in the general section also apply to this
programme. The IBA thesis is part of a broader course that consists of assignments and a thesis.
Students work in groups of three. After each assignment and the draft thesis, student teams and the
instructor have a feedback session; only the thesis is graded. Instructors grade the theses according to
a protocol featuring assessment criteria that coincide with the learning objectives of the course.

The thesis committee reviewed a total of 20 theses produced by IBA students in 2015-2016 and 2016-
2017. In terms of scoring, the expert agreed to all scores given by the respective assessors. As a result,
the ranking of the theses is adequate: IBA theses with a higher score are indeed of better quality than
those receiving a lower grade, while theses with an identical grade are of comparable quality. The
committee noticed that despite the opportunity for differentiation in grading of the team members, this
did not occur in the sample reviewed. Although it is not verifiable from the thesis assessments, it seems
unlikely that each team member always contributed equally to the thesis. Hence, instructors could have
provided a more differentiated / individual grading within a team. The panel learned during the visit
that in the new IBA curriculum, the thesis would still consist of a group component but also feature a
more extensive individual component that will also be graded individually.

The committee observed that thesis assessment is very much standardised in line with how the IBA
thesis course is structured: there is a direct link between the evaluation criteria (reflected in the learning
objectives) and the sections of the thesis report (described in detail in the thesis manual). The weighting
of the criteria that together form the score is adequate.

Although the rubrics in the evaluation form are sufficiently detailed in terms of what is being assessed
per criterion, the expert reported that there is not a lot of written feedback in the evaluation form. In
fact, only a few instructors provided some minimal form of feedback, and this only in some of the
cases where the proposed score would deviate from the automatically generated score. The panel was
informed during the visit by both students and thesis instructors that there is written and oral feedback
on each assignment and oral feedback on the final thesis. While the detailed grading makes the
evaluation forms sufficiently insightful in most cases, there is nonetheless room for improvement:
according to the expert, the mark on each rubric could be accompanied by a few words explaining why
a given criterion is considered a fail, a pass, average or good. In most (not all) cases, instructors
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provided adequate clarifications in the evaluation form when the final score deviated from the
proposed score. The panel encourages assessors and programme management to look for ways in
which insightful feedback is registered in a systematic way for external review and internal
accountability purposes.

Considerations

The panel’s general considerations on student assessment apply fully to this IBA programme. With
regard to thesis evaluation, the panel considers that the programme has an adequate thesis assessment
system featuring a direct link between the evaluation criteria and the sections of the thesis project.
Moreover, the thesis scores reflect properly the variation in quality. According to the panel the quality
of the thesis evaluation can be improved in two ways: by paying more attention to individual /
differentiated grading within one thesis team, and by registering more qualitative feedback in the
evaluation form.

Conclusion
The panel judges standard 3, student assessment, to be satisfactory.

Standard 4: achieved learning outcomes

Findings

The panel’s general findings on the thesis quality and on the performance of RSM graduates are valid
for this bachelor programme International Business Administration.

The IBA thesis is part of a broader “Research training and bachelor thesis” course that is spread over
the final two semesters of year three and amounts to a study load of 12 ECTS. Students work on a
research question in teams of three, under the supervision of an instructor. In the research training
students do six assignments, which are all input for the thesis. The topics proposed are in line with the
supervisors’ areas of expertise; within the broad offer, students can select a topic according to their
personal interest. While students have their own task, they are collectively responsible for the entire
work of the team on the assignments and the thesis.

A total of 785 students graduated the programme in 2015-2016 and 2016-2017. The committee
reviewed 20 theses for this bachelor programme: ensuring a fair distribution of theses among the
scoring categories (4% - 52% - 44%), the sample consisted of 2 low quality, 10 average quality and 8
good quality theses. According to the thesis expert, each of the twenty theses is clearly of sufficient
quality to pass. None of the theses was submitted to the committee for a second opinion.

The thesis committee observed before the start of the review that in this bachelor programme, there
are relatively few theses with a low score (<7) and quite a lot of theses with a high score (8.5 and
above). This observation was later on confirmed in the SAR: in 2016-2017, 19% of IBA graduates
finished the degree either cum laude or summa cum laude. The thesis review has demonstrated that the
scoring is adequate and thus that a considerable number of IBA students produce a high quality thesis
at the end of their three-year studies.
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The expert indicated that the overall quality of the theses is high. Having reviewed the entire sample
of theses, the expert reported that in particular the originality and quality of the research questions, the
language used and the referencing are strong points. Commenting on a set of theses that is of good
quality, the expert did observe that in some theses the presentation of the theoretical model could be
more explicit or that the analysis of the materials focused rather on statistical significance with little
attention to the economic content / meaning of the results obtained.

The expert observed, moreover, however, that there was not much variation in the topics to be
researched: within the sample, the expert came across several theses addressing investor sentiment,
functional diversity, family ownership or co-consumption.

According to the Self-Assessment Report, the vast majority of graduates continue their education with
a master programme. The panel gathered from the detailed overview of IBA graduates in 2016-2017
that 56% moved on to an MSc programme at RSM, while 1% entered the labour market as employee
or entrepreneur. The most popular follow-up study at RSM for IBA graduates is by far the MSc
Business Information Management, with the MSc Marketing Management coming in as distant
second.

Students indicated in the student evaluation section of the SAR that the programme performs well in
making students achieve the intended learning outcomes as several IBA graduates move on to master
programmes at top universities in Europe such as Oxford University or HEC Paris. The focus of IBA
on management practices moreover allows several students to successfully apply for RSM’s
International Management (CEMS) programme. Finally, students indicated that IBA graduates can be
found at well-reputed companies such as JP Morgan and Allianz Group; others became entrepreneurs
with their own start-up right after IBA.

Although the PRT is aware that programmes send the best and the brightest among students to talk to
accreditation panels, it was impressed by both the maturity and openness of the bachelor students
during the session. It therefore comes as no surprise to the panel that IBA graduates are successful in
their post-IBA career.

Considerations

The panel’s general considerations on the achieved learning outcomes apply fully to this IBA
programme. Further to the thesis committee’s report, the panel considers that the IBA theses are of
good quality and definitely meet the quality criteria that are required to pass an academic bachelor’s
programme on international business administration.

Given that IBA theses often get high scores and having established that thesis scoring is adequate, it
is fair to conclude according to the panel that a considerable number of IBA students produce high
quality theses.

The meeting with IBA students (and graduates) confirmed to the panel the information provided in the
SAR that IBA students are particularly well prepared to face both academic and professional
challenges and opportunities in the post-IBA period
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Conclusion
The panel judges standard 4, achieved learning outcomes, to be good.

Overall conclusion

The panel considers that the programme meets the quality requirements on each of the four standards,
with standard 4, achieved learning outcomes, getting the appreciation ‘good’. Consequently, the
overall judgement of the panel regarding the bachelor programme International Business
Administration is satisfactory.
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Specific Findings and Considerations - Master programmes

MSc Business Administration - Accounting and Financial Management

The master programme Accounting and Financial Management (AFM) is a track in the MSc Business
Administration programme (CROHO 60644). Further to RSM providing a stand-alone Self-
Assessment Report and individual thesis review data for this track, the panel has assessed AFM
separately. The one year full-time AFM track was set up in 2003 and reaccredited by NVAO in 2013.
According to the documentation, 131 students were enrolled in 2016-2017 and 90 new students joined
in 2017-2018.

Standard 1: intended learning outcomes

Findings

The AFM programme trains students to understand what financial and non-financial information
managers and investors need, how such information is used and how it can be securely gathered and
distributed throughout organisations and to the outside world. The programme is rooted in business,
has an international focus and a link with professional degree programmes in financial assurance,
management and analysis. The panel learned that this AFM programme at RSM combines economic
theory with a behavioural perspective on accounting: it incorporates how accounting practices,
incentive systems and control mechanisms affect the behaviour of managers, employees, auditors and
investors.

The panel gathered from the SAR and the discussions on site that the programme in its current outlook
has been running for some time. The set of 22 intended learning outcomes are broken down in content,
(analytical, social communicative and managerial) skills and attitude related aspects. The panel noticed
that the ILOs reflect the purpose of the programme and cover adequately the qualifications of the
Dublin Descriptors. Moreover, the matrix on programme consistency shows that each of the intended
learning outcomes are addressed in several courses. During the visit, the AFM programme
management indicated that — given RSM’s current attention to simplifying and reducing the number
of ILOs — the programme may want to take a critical look at its current set of very detailed learning
outcomes in the near future.

Students indicated in their evaluation section of the SAR that the ILOs are well chosen in view of the
intentions of the programme, i.e. to train students as broad specialists and provide them with the
qualifications to specialise further. The panel acknowledges that this is exactly what the AFM
programme does: preparing students for a career in diverse fields of accounting and finance.

Considerations

The panel’s general considerations on intended learning outcomes apply fully to this AFM programme.
It considers that the programme aims are clear and that the intended learning outcomes of the AFM
programme are properly formulated and integrated adequately in the curriculum.
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From a formal point of view, it is not clear to the panel why this programme is merely a track within
a broader MSc Business Administration programme: there are no common elements with the other
tracks and in both documentation and discussions the AFM track was presented as if it were a stand-
alone programme.

Conclusion
The panel judges standard 1, intended learning outcomes, to be satisfactory.

Standard 2: teaching-learning environment

Findings

The panel’s general findings on the teaching-learning environment are also valid for this master
programme Accounting and Financial Management.

The curriculum consists of four core courses (22 EC), three electives (18 EC) and a thesis trajectory
(20 EC). The panel gathered from the SAR and the student evaluation that the curriculum is very
consistent and that its cohesion is monitored carefully. Students indicated that the programme is
flexible enough to accommodate their diverse interests, while the combination of core and elective
courses ensure that all students achieve all intended learning outcomes. As of 2017-2018 the
programme features three informal tracks: financial assurance, financial management & control, and
financial analysis and advisory. The tracks consist of sets of recommended electives if students want
to pursue a career in a particular industry. These tracks are optional: students can continue to make
their own selection of three electives.

Over the past few years new elective courses have been added in fields such as neuro-accounting,
accounting analytics or behavioural finance, while a new elective on integrated reporting (including
CSR) will be offered as of 2018-2019. In order to address the concern that AFM graduates lack soft
skills when entering the labour market, the curriculum will include a career course and a course on
presentation skills as of next year. The panel also gathered from the discussions on site that several
initiatives are being set up to make lectures and workshops more interactive.

The student intake remains stable in numbers but is growing in terms of diversity. In 2016-2017, 35%
of students were international, 35% were women and 38% obtained their bachelor degree elsewhere.
Following the introduction of the thesis trajectory and the coaching procedures, the number of students
graduating in time has increased considerably from 37% at the time of the previous accreditation to
91% in 2016-2017.

Although the programme is feasible and the admission criteria transparent, students indicated that the
growing diversity of the intake brings along a greater variation of entry knowledge. This is reportedly
impacting on the quality of the workshops as their pace is too fast for some and too slow for others.
As this comment from students was not addressed in the SAR, the panel encourages the programme to
look for ways in which to mitigate the issue.
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The panel gathered from programme documentation that 22 faculty from RSM’s Accounting and
Control Department are teaching on the AFM programme. Students appreciate the expertise of the
faculty, as well as their genuine interest in the students.

Considerations

The panel’s general considerations on the teaching-learning environment at RSM apply fully to this
programme. The panel considers that the current AFM programme is adequate: its curriculum is
consistent in content and structure and offers students a broad, relevant and interesting choice of
disciplinary courses.

The meetings with AFM representatives confirmed the panel’s overall impression from reading the
SAR: the teaching-learning environment (curriculum, staff and services) of the AFM programme
definitely enables students to achieve the intended learning outcomes.

Conclusion
The panel judges standard 2, teaching-learning environment, to be satisfactory.

Standard 3: student assessment

Findings

The panel’s general findings on the assessment system and the Board of Examiners are valid for this
master programme Accounting and Financial Management.

The panel observed that most courses are assessed through a combination of written exams,
assignments and presentations. Students indicated in their evaluation section of the SAR that they like
the balance between assignments and written examinations. However, they disagree with the way in-
class participation is assessed and the fact that attendance is mandatory in certain workshops.

With regard to thesis evaluation, most findings mentioned in the general section also apply to this
programme. The assessment of AFM theses is organised in line with the provisions established for all
pre-experience MSc programmes. Assessors grade the theses according to an assessment matrix
featuring eight criteria that constitute the learning objectives of the course and the components of the
thesis. The panel gathered that students are informed properly about the goals of the thesis, the
expected levels of achievement and the assessment criteria. Moreover, the creation of the Thesis
Online Platform (TOP) ensures that across MSc programmes, students and assessors fulfil their
respective duties in a harmonised and efficient way.

The thesis committee reviewed a total of 10 theses produced by AFM students in 2015-2016 and 2016-
2017. The master thesis assessment matrix describes for each criterion four expected levels of
achievement (excellent, good, satisfactory, unsatisfactory). Reviewing each thesis according to this
matrix on seven criteria (not criterion 8, oral defence), the thesis expert agreed in nine cases with the
assessors on at least six criteria. In the case of one thesis, however, the expert disagreed on most criteria
ending up at a lower but still acceptable score.
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According to the panel, the master thesis assessment matrix is sufficiently detailed in describing for
each of the eight criteria what is expected in terms of level of achievement. The thesis expert reported
that while assessors do score the AFM theses based on the criteria they are asked to evaluate, the
written feedback in the grade motivation section was informative yet sometimes rather limited.
Nonetheless, in those cases where the expert had scored the thesis slightly differently, the feedback in
the evaluation form was sufficiently insightful to understand the grade of the assessors. Only in one
case (out of ten), the motivation of the assessors did not seem to correspond with their overall
appreciation, nor did it help the expert in understanding why the thesis had received this final grade.
The panel was informed during the visit by students, thesis coordinators and coaches that in addition
to the thesis evaluation form made available to the thesis committee, students receive written feedback
on the thesis proposal, on initial thesis drafts as well as oral feedback on the final thesis during the
defence.

Considerations

The panel’s general considerations on student assessment at RSM apply to this programme. It thinks
highly of the RSM system of master thesis assessment and — based on the thesis committee report -
considers that the system is implemented adequately in this AFM programme. The thesis sample
demonstrates that the grades given by the assessors are consistent and align with the assessment
performed by the thesis expert. Moreover, the feedback in the grade motivation section of the
evaluation form is sufficiently detailed. Comparing the thesis evaluation samples of the three MSc
Business Administration tracks, the input of the assessors was most informative in this AFM
programme.

Notwithstanding the positive findings and considerations, the panel encourages both AFM programme
management and thesis assessors to further enhance the thesis assessment system, possibly in a joint
effort with other pre-experience MSc programmes. The panel considers that thesis evaluation can be
improved in two ways: first by ensuring that insightful feedback (from both assessors) on the
motivation of the overall thesis grade and the respective criteria is reported in the evaluation form in a
more systematic way; and secondly by demonstrating more explicitly in the evaluation that the co-
reader is an independent and active thesis evaluator. The panel is convinced that these measures will
make thesis evaluation more accountable both internally and for external review purposes.

Conclusion
The panel judges standard 3, student assessment, to be satisfactory.

Standard 4: achieved learning outcomes

Findings

The panel’s general findings on thesis quality and on the performance of RSM graduates are also valid
for this master programme Accounting and Financial Management.

In line with the provisions common to all pre-experience MSc programmes at RSM, the AFM thesis
trajectory consists of research skills (4 ECTS) and the master thesis (16 ECTS). Each student conducts
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an independent and individual research covering the entire research process from problem formulation
to describing findings, conclusions and recommendations.

A total of 233 students graduated the programme track in 2015-2016 and 2016-2017. The thesis
committee reviewed 10 AFM theses: ensuring a fair distribution of theses among the scoring categories
(25% - 56% - 19%), the sample consisted of 3 low quality, 5 average quality and 2 good quality theses.
The thesis expert reported that each of the ten theses was clearly of sufficient quality to pass. None of
the theses was submitted to the committee for a second opinion.

According to the expert, the thesis sample demonstrated that students had acquired valuable research
skills: they were able to identify a relevant research question, find and summarize the most relevant
literature related to their research topic, develop a number of hypotheses, and implement their own
research project. Moreover, they explained the key concepts related to their research topic and
hypotheses were most often well-grounded in theory.

Furthermore, the thesis sample covered a variety of relevant topics for students who want to become
specialists in accounting and financial management; in some cases, students also benefited from the
input of people working at an audit company such as KPMG or Deloitte. In the empirical part of their
thesis, students were able to either collect data from available databases or set up their own experiment.
According to the expert, it is positive that students have access to the most important financial
databases for doing research themselves and hence learned working with those. Moreover, students
showed awareness of various econometric problems (outliers, multicollinearity, heteroscedasticity,
autocorrelation, etc.) and were able to deal with these.

The expert appreciated the wide variation in research methodologies ranging from OLS to probit
regression models, event study, ANOVA, panel data analysis, data envelopment analysis, etc. It
demonstrates that students master the analytical skills” aspect of the intended learning outcomes. The
expert also reported in very positive terms about the strong emphasis on research ethics during the
thesis process: students were clear about the data sources being used, provided descriptive statistics on
their sample and variables, and explained how they had cleaned their data to deal with outliers.

While AFM students invariably managed to explain their research findings in the thesis, the expert
noticed that the level of interpretation was often ‘basic’ rather than ‘sophisticated’. Moreover, students
could (be encouraged to) pay more attention to introducing control variables and to discussing the
economic significance of findings when interpreting results, not only to their statistical significance.
On a positive note, the expert observed that students had clearly been urged to think about the
limitations of their research as they provided a number of avenues for future research in the concluding
section of their thesis.

From an editorial point of view, the thesis expert reported a considerable difference in thesis size, with
longer theses tending to be less focused. Some (but not all) theses contained an abstract or an executive
summary. Moreover, it seems that several students were pressed for time at the very last stage of their
trajectory as a number of theses were not ‘polished’ and would have benefited from thorough
proofreading. In one case, the level of English was poor.
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According to the Self-Assessment Report, AFM graduates find employment rather easily. Usually they
start as an analyst or a trainee at one of the big Accountancy/Consultancy firms, at a large company or
with a bank. Moreover, several graduates reportedly use the qualifications obtained at RSM and their
first professional experiences to pursue postgraduate education and become a certified auditor or
certified management accountant.

Considerations

The panel’s general considerations on the achieved learning outcomes apply fully to this AFM
programme. Further to the thesis committee’s report, the panel considers that the AFM theses are of
good quality and definitely meet the criteria required to pass an academic master’s programme in
Accounting and 